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ABSTRACT 

This study compared the reading interests and habits 
of American and Canadian senior high school students and examined the 
extent to which the English curricula in their s::hools coincide with 
those reading interests. Questionnaires were distributed to a total 
of 680 students in three schools (urban, suburban, and ' rural) in the 
New Britain, Connecticut, area and in three similar schools in the 
Edmonton, Alberta (Canada) area. English teachers and school 
librarians were also surveyed in regard to student reading interests 
and English curricula. Results of the study are reported according to 
the following categories: the degree to which students indicate they 
like to read and the number of books read per month; the most- liked 
and least-liked book titles; the most popular book categories; 
students^ preference for paperback, rather than hardbound, books; 
ways in which students learn about book titles; the interaction of 
reading books and viewing movies made from the books; the extent to 
which students read comic books,, newspapers, and magazines; student 
opinions about the school library; and student opinions and 
suggestions regarding the English curriculum in their schools. 
(Author/GW) 
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The project began approximately 11:32 a,m. on a Thursday 
morning in my "'Literature for Young Adults" class, a required 
course for all English Education majors at Central Connecticut 
State College. By that time of the week, I inevitably succumb 
to a bit of daydreaming even in favorite English classes. 

The course exposes prospective teachers to the extensive 
range of books that are available for junior high - high school 
readers and that are characteristic of a new and growing genre 
of books entitled Adolescent Literature. The course also makes 
hungry English majors starving: wanting to read all the books 
that they now know about and, in my case, burning with curioQsity 
as to v/hether. adolescents know, like and read such books, whether 
they read other types of books or reading materials as well, 
whether they read at all, and whether all the theories, studies, 
and prophecies concerning adolescent reading interests that I 
have been exposed to in English, Psychology and Education courses 
really hold in accuracy and in actuality. 

My daydreaming continued as I remembered my experiences the 
previous 197^-1975 academic year as Central Connecticut State 
College's representative in the Student Senate Exchange Program 
to the Uni^^^sity of Alberta in Edmonton, Alberta, Canada. I 
remembered the similarities and the differences of Alberta and 
Connecticut. 

In Alberta, the rich, black podzol soil and the. light rustle 
of wheat fields; the stark, vast prairies of cattle ranches and 
farms, rimmied with the awesome, blue Rocky Mountains; the biting, 
below-zero v/eather and the Northern Lights shimmering over the 
snow, the miles of snow.- and days of snov/ and nights of snov/ and • 
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months of snow and snow and snow...; the little towns of 4,000 
or less people surrounded and isolated by expanses * of yellow 
prairie; the slower pace of the West and the crisp, British-like 
Canadian accent; and the thrill of studying and living in the 
one half millions-peopled, oil industry center and provincial 
capital, Edmonton. 

In Connecticut, \he large, full hardwood oaks and maples 
radiant in autumn hues; the miles of plush, rolling green hills 
dotted with white colonial houses, red barns, small truck farms 
and roadside produce stands and rimmed with the sandy beaches 
and shore marinas along Long Island Sound; the dampness and slush 
of New England winters and the iiuinid, clothes-clinging heat of 
hazy summers; the highly industrialized and populated metropolis 
of the Greater Hartford area with its sprawling suburbia and 
crisscrossed netv/ork of highways and commuter traffic; the fast, 
exciting pace of the East and the distinctive Connecticut Yankee 
tv/ang; and the comfortable, old exposure to my home of New 
England and Connecticut. 

V/ith such comparisons and contrasts between Alberta and 
Connecticut came questions about comparable high school reading 
interests and habits in both areas. The daydream completed 
itself later at coffee that afternoon when before me sat an 
article in the campus magazine, calling for prospective under- 
gradueate research projects to be sponsored by the Centr'al 
Connecticut State College Alumni Association. With three days 
left to the deadline in which to solidify my thoughts and to 
apply for the program, my love of research was stirred once more, 
my coffee grew cold and my mind has been reeling about student 
reading interests ever since. 



Purposes of the Project 

As an English major in a teacher-preparation program with 
a reading concentrate, I have a love not only for reading litera- 
tu-.-'e and reading itself but also for sharing and teaching reading 
and literature v/ith and to others. Student reading interoGts 
and habits are important determinants of the high school English 
curriculum. The study of students' direct responses t:o specific 
questions about their reading will offer a more relevant and 
comprehensive guide to what teachers should keep in mind in their 
choice and teaching of English materials. 

Thus, the project has definite value for the teaching 
profession and for fellow students and myself as prospective 
teachers. For myself, the project offers the firsthand", 
opportunity to explore this area of student readin;^^ interests 
and habits in more depth by practical experience in research 
rather than through the limited vicariousness of education and 
reading courses;- to enrich my understanding of v/hat comprises 
the English curriculum, of what objectives must be met and of 
what students want and need to read . For the cooperating 
organizations involved, the pro ject offers the University of 
Alberta, Central Connecticut State College, and the high school 
administrators, teachers and students in the six schools that 
are s tudi ed, additional insight about comparative ctudent 
reading interests and habits on the national, regional and 
local levels, in how their individual school curriculum stands 
in relation to others, in how they in turn compare with external 
criteria (national studies about student reading interests in 
the high ^jchool), and in how well their objectives meet what 
students want and rn^ed to read. 
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Pro-jGdure of the Project 

I examined six high schools in total (throe within the New 
Britain, Connecticut area and three within the Edmonton, Alberba 
area); the three schools in each area were chosen as representa- 
tives of urban, suburban and rural environments. 

After having gone through the C onnect icut State Register 
and Manual 197 5 t I chose the three Connecbicut towns/citios and 
"respective schools on the basis of bheir population and type of 
environment: New Britain* with about 80,500 people as the urban 
area with strong affiliations in the hardware industry and the 
home of Central Connecticut State College; Avon with about 9,400 
people as the suburban area, a solely residential area within the 
25-30 mile r^hadow of New Britain and Hartford; and Durham with 
about ^,700 people as the rural area that caters primarily to 
small farming, small manufacturing and commuters to area cities. 

All three schools have a fairly similar enrollment yet each 
is seen in a different perspective because of the city/town in 
which it is located; Pulaski High School with approximately 800 
students is one of two New Britain city high schools; Avon High 

'^^Origir ally I had chosen Hartford, Connecticut, the state 
capital and insurance center of the world, as a better represen- 
tative of an urban school ( better in that it is more comparable 
to Edmonton, the urban representative of Alberta in this study), 
but the Hartford school system refused me permission to conduct 
research in a Hartford high school. However, New Britain is a 
populated and industrialized center within sight of Hartford and 
considered part of the Greater Hartford area and serves adequately 
as an urban representative in the project. 
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School with approximately ?00 students is the only high school 
in the town; and Coginchaug Regional High School with approxi- 
mately 675 students is the area high school for loth Durham 

and Middlefi9ld. 

The throe high schools in Alberta were chosen, approved and 
the research procedure arranged for by the University of Alberta's 
Faculty of Education, Division of Field Experiences. The three 
Albertan town/cities includes Edmonton with about one half 
million people as the urban area, provincial capital, center of 
Alberta's large oil industry and home of the University of 
Albertaj Sherwood Park with about 8,000 people as the sv^burban 
and residential area that was developed within fifoteen miles 
of Edmonton for commuting Edmontonians ; and Stony Plain with 
with about 1000-2500 people as the rural area, also fifteen 
miles from Edmonton bui. with its core residents being farmers of 
long-established agricultural interests. 

Population figures for the Albertan high schools include: 
Victoria Composite High School with approximately l400-l600 
students; Salisbury Composite High Schoo?. with approxi rrately 
li^OO students; and Memorial Composite High School with approxi- 
mately 600 students. Unlike the Connecticut schools, the Albertan 
school populations do not correlate with town/city populations 
ie. the urban and suburban schools, Victoria and Salisbury 
Composite High Schools respectively, have approximately the 
same number of students. However, like Connecticut, the Albertan 
rural school has the lea,.,t^mber of students and the urban 



school is one of many fcity high\schools 



Having chosen and obtai.nod porminsion to conduct rorjoarch 
in the six high schools, I distributed questionnaires concerning 
student reading interests and habits to the anticipated 150-200 
students per school (the amount depended upon tne size and capa- 
bilities of each school). Originally, I had planned to question 
solely Grade 12 students; however, due to school si'/.e, capabilikios 
and type of curriculum (certain Rnglish departments plan their 
courses along ot .er distinctions such as the elective system 
rather than by grade level), I distributed the questionnaires 
to upperclassmen in Grades 11 and 12 (with some m' niiiial overlap 
into Grade 10 when necessary). 

Actual population figures concerning the distribution of 
questionnaires to each of the schools including sex, grade, and 
age distinctions are as follows. 



Connecticut Rural 
Coginchaug Regional 
High ^ chooj, 



MALE 
GRADE 



FEMALE 
GRADE 




AGE 


11 


12 


11 


12 


TOTAL 


16 


2 


1 


15 


2 


20 


17 


2 


15 


6 


27 


,50 


18 


0 


5 


0 




8 


19 


0 


0 


1 


0 


1 


TOTAI 


lb- 

k 


21 


22 


32 


79 



Connecticut Suburban 
Avon High School 



MALE 
GRADE 



FEMALE 
GRADE 



15 


1 


2 




5 


1 


0 


9 


16 


0 


21 


0 


0 


11 


0 


32 


17 • 


.0 


0 


li^ 


0 


1 


17 


32 


18 


n 


n 


2 


n 


n 


0 


2 


TOTAL 


1 


23 


16 


5 


13 


17 


75 



Connecticut Urban 
Pulaski Senior High 
School 



MALE 
nRADE 



GRADE 



Alberta Rural 
Memorial Composite 
High School 



_Anj5 

16 


.11... 

1 


....k2., 
0.. 


11 „ 

1 


. .1.2 


TOTAL 

1 

.82. „„ 


.VZ...„ 




12. 


18 


_o_. 




...a,- 


22 


63 


• 19 


0 


Q. 




6 


6 , ■ 


20 


. CL 


0.. 


G... 

1 


x„ 


1 • 


TOTAL 


1 


66 


86 


154 


MALE 
GRADE 
AGE 11 12 


FEMA 
GRA 
11 


LE 
DE 

12 TOTAL 


16 




1 


2 


2 




17 


1 


30 




29 


. 63 


18 




20 


0 


11 


31 




0 


1 


0 


2 




TOTAL 


1 


52 




44 


102 



Alberta Suburban 
Salisbury Composite 



AGE 



MALE 
GRADE 
11 



FEMALE 
GRADE ' 

11 12 TOTAL 





■ 16 


0 


2 


2 


2 


6 




17 


2 


32 




22 


60 




18 


0 


2k 


0_ 




39 




19 


0 


3 


0 


1 






20 


0 


2 




0 ) 


2 




TOTAL 


2 


63 


6, 


'40 


111 



11 



8 



Alborta Urban 
Victoria Coinpofsito 

Hl£jlj0)VC30l , 



AG.K„ 

\3..., 

' ,1.6 

1?. 

18 

11,. 

2q_ 

? 

TOTAL 



MAJ.K 
GRADE 
11 



.J., 

U 



FlCMALli: 
GHADK 



2i_ 





,.u 


]Z 


'aiTAL 


.0.,^ 


,1.... 




k_ 




XL. 


- .. 0.. „ 


28 




\k, 




7.3...- 








..„..J2 




o_. 





„ IJ 


1 

1 


0 


0 




2 


i+ 


'+4 


:32._ 


-i8 


159 



As thG totals indicate, there is a good degree of similarity 
among the 680 students questioned: a fairly even amount of male 
(319 responses) and female (3^1 responses) students, a majority 
of seventeen year olds and a majority of Grade 12 students. The 
distribution between Alberta and Connect lout is not tocdif f erent ; 
I obtained 372 from Alberta and 308 from iConnecticut . Thus, the 
comparative basis of tne study holds. 

I also distributed questionnaires to English teachers and 
libra.^ians in these schools in order to measure further the 
student reading interests and habits and the extent to which the 
English depar-'vment curriculum, reading materials, library resources 
and methods of teaching meet these student interests. The teacher/ 
librarian responses from the participating schools are as follows: 



SCHOOL 

Coginchaug Regional 
High School 

Avon High School 



Pulaski Senior High 
School 

Memorial Composite 
High School 



TEACHERS 



LIBRARIANS 



1 (conducted by 1 (conducted by 

personal interview) personal interview) 

1 (conducted by 1 (conducted by 

personal interview) personal interview) 



2 
2 



1 (conducted by 
personal interview) 



SCHOOL TEACHER ■ • LIBRARIAN 

Sal5.sbury Compos.ite 2 0 

High School 

Victoria Composite 2 0 

High School 

Those teacher/librarian responses are not mandatoi-^y and do • 
not constitute a vital part of the research project, but only 
serve as a further understanding and clarification of student 
responses. Since the study concerns student responses, the 
limited number of teacher/librarian responses is not crucial to 
the project. While there are understandably more English teachers 
and possibly more than one librarian in each school, I asked 
each school to limit their responses to two teachers (preferably 
the teachers of the polled students) and one librarian. 

Along with compiling the results of this investigation, I 
compared my findings with some national studies concerning student 
reading interests in order to draw more comprehensive conclusions 
concerning student reading interests and habits in these areas,.' 

.Interpretation of the Project 

Beyond comparing the results of this project with national 
findings of similar projects, a few v/ords must be said in regard 
to how I interpret each questionnaire. While it would be advan- 
tageous and informative in some cases to study each questionnaire 
as an isolated profile of a particular reader, this project is 
more concerned with finding overall similarities, differences 
and distinctions betv/een the geographical areas concerned. Thus, 
the compilation-: of results is horizontal rather than vertical. 
I also have distinguished further the sex of each school's set of 
responses, a distinction which is particularly important in 
certain questions. Other distinctions de . grade, age) v/ere too 
minutely varied to provide substantive conclusions in a research 
pro ject of this limited size . 
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Lastly, this study does not claim in any way to be an 
encompassing or a partial conclusion about reading interests 
and habits of Grade 12 students, in themselves, in any of the 

i 

schools, in the geographical areas or in the involved countries. 
(For in none of these areas are all students polled; even if all 
were polled, limited answers "to questionnaires do not present 
complete information) . This study is rather a guide toward 
some similarities and differences of the agencies involved, a 
guiae toward what some students in Connecticut and in Alberta 
feel about reading, what their reading interests and habits 
tend to be comparatively on a local, regional and national level, 
and to what extent they feel their English classes match their 
interests, wants and needs. 



The Study 

Perhaps the best place, to begin is at the very core of the 
students' feelings about the word "Reading." I asked students 
simply "Do you like to read?" without qualifying the kind of 
reading. Students had three possible answers to choose: "Yes, 
definitely;" "Sometimes, depending on the material;" and "Not 
very much." The results are easiest seen by these tables. 

Ct. Ct. Al. Al. Al. 



Percentages 



Ct. 



maxe/maxe ^xuuenxs 
Yes, definitely 


2k 


38 


2k 


l\ L4J. CL -1. 

17 


28 


22 


2^ 


Sometimes , depend- 
ing on the material 


52 




60; 




■'■ k5'::: 


:S-^8: 




Not very much 




12 


15 


21 


27 


17 


19 


No ansv/er 


0 


0 


1 


7 


0 


3 


2 
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14 



11 



Percentages 
Female/F emale 


Ct. 


Ct. 

S iibuTb . 

m LA X ■ 


Ct. 

Urban 


Al. 

Rural 




Al. 

S uburb . 


Al. 

Urban 


Tot 


Ypc; Hp'T'in'i'hplv 


J? 7 


60. i. 


32 






34 


4l 


S ometimes , depending 
on the material 






■ . 55 : 




39 


- ' IlIi'"" 


- h'A 

Hrp 


Not very much 


9 


0 


10 


12 


11 


10 


9 


No answer 


2 


0 


3 


0 


0 


12 


4 


^ 


Males 


Females 




Total 






Yes , definitely 


11 


22 


33 






S ornetimes , depending 
on the material 
















Not very much 


9 


5 


14 






No answer 


1 


2 


3 






Total 


46 


5^ . 


100 







The shaded areas., indicate where the greatest number of 
responses in each school occur. Half of the total male and the 
total female responses fall in the "Sometimes" category. However* 
a substantial difference occurs among females. In the suburban 
Ct., and the rural and suburban Al. schools, at least half or 
more than half of the female responses fall in the "Y'es, definitely" 
category . S imi larly , greater percentages of males than females 
in all types of schools and in both countries do not like to 
read very much. 

No substantial differences occur among the total male or 
iomale responses in terms of national and/or regional differences. 
One local difference appears in the suburban Ct. school. It is 

interesting to note that not one suburban Ct. female chose the 
'*Not very much" category. The greatest percentage of VYes" 
female readers is in the suburban Ct. school with 6ofo suburban 
Ct. females and 28^ all females. The suburban males als6 pose 
the highest ratio of "YesV readers with 38fo suburban Ct. males 



and ZOfo all males. Similarly, both Ct. and Al. suburban schools 
lead the way with most "Yes" readers in the individual male and 
female responses as well as in the total responses. Both schools 
are representatives of the suburban area leading one to assume 
that the suburban students tend to like reading more while the 
urban students seem to enjoy reading least. 

Beyond asking students w'nether they like to read or not, I 
asked students what they consider the best book(s) that they have 
ever read. While the answers are as varied as the readers them- 
selves (a total of titles appeared), certain trends become 
apparent. The top 81 choices of students in all six schools are 
listed on the following chart. 



Top Best Books* 



JAWS 

THE OUTSIDERS 
THE EXORCIST • 
HELTER SKELTER 
THE HOBBIT 

ONE FLEW OVER THE CUCKOO 'S 



51 LOVE STORY 7 

25 198^4- 

2k TRILOGY 

23 AIRPORT 6 



THE BERMUDA TRIANGLE 
21 CHRISTY 



NEST 
THE GODFATHER 
LORD OF THE RINGS 
GONE WITH THE WIND 
ONCE IS NOT ENOUGH 
TO KILL A MOCKINGBIRD 
THE CATCHER IN THE RYE 
THE HOLY BIBLE 
SERPIGO 

SLAUGH'JERHOUSE FIVE 
ALIVE 

BLESS THE BEASTS AND THE 



THE- CHRYSALIDS 
18 JONATHAN LIVINGSTON SEAGULL 



MACBETH 
16 THE OTHER 



A SEPARATE PEACE 
15 THAT WAS THEN, THIS IS NOW 
Ik BALL FOUR 5 
13 CALL OF THE WILD 
12 DEATH BE NOT PROUD 



DUNE 

11 A FAREWELL TO ARMS 



CHILDREN 
PAPILLON 
SYBIL 

ALL QUIET ON THE WESTERN 



FLOWERS FOR ALGERNON (CHARLIE) 
GO ASK ALICE 
NICHOLAS AND ALEXANDRA 



RICH MAN, POOR MAN 
10 SUMMER OF 'kZ 



FRONT 

THE OLD MAN AND THE SEA 

SUNSHINE 

BRIAN 'S SONG 

LORD OF THE FLIES 

QB VII 

THE DAY OF THE JACKAL 
EXODUS 



ZORBA THE GREEK 



THE ADVENTURES OF HUCKLEBERRY k 
9 FINN 

8 AGATHA CHRISTIE novels 



BRAVE NEW WORLD 



THE CRUCIBLE 
7 DIBS - IN SEARCH OF SELF 



THE GREAT GATS BY 



•""The numbers that follow the book titles indicate the 
number of responses from the total six schools. 
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THE HAPPY HOOKER ^ THE DIARY OF ANNE FRANK 3 

MR. AND MRS. BO JO JONES DR. ZHIVAGO 

MRS. MIKE EDGAR RICE BURROUGHS books 

ONE DAY IN THE LIFE OF IVAN THE GOOD EARTH 

DENISOVITCH THE GREAT ESCAPE 

2001: A SPACE ODYSSEY THE HARRAD EXPERIMENT 

WEST SIDE STORY I AM THIRD 

WUTHERING HEIGHTS JANE EYRE 

THE AMBASSADOR 3 MY SIDE OF THE MOUNTAIN 

THE ANDROMEDA STRAIN THE REINCARNATION OF PETER PROUD 

BLACK LIKE ME THE SCARLET LETTER 

CAT'S CPADLE THE STING 

CRY, IV:-'- BELOVED COUNTRY TO SIR WITH LOVE 

No one book received a majority of the responses and a good 

number of titles appeared once in a school, area and/or in the 

entire study (v/hich are not on the chart). A prominent majority 

of these "one appearance" titles, nevertheless, have a strong 

similarity: they comprise non-fiction and fiction bestsellers, 

adolescent literature and books based upon or made into current 

movies. At the head cf the list stands Jav/s which drew 51 

responses from both males and females in all six schools. Five 

other titles drew responses from both males and females in all 

six schools: T he Exorcist , The Hobbi t, Lord of the Rings , The 

Holy Bible , and S erp ico . The O utsiders and Helter Skelter 

appeared in four and five of the six schools respectively. The 

rest of the leading ^ltles appeared in some but not all six 

schools and in both male and female responses. 

SomB titles. drew solely female responses: Once is Not Enough , 

Sybil , QB VI I , Airport, The Chrysalids , The Other , Flowers for 

Algernon (Charlie) , Go Ask Alice , Summer of '42, M r. and Mrs . Bo ^ 

Jo Jones . Dibs - In Search of Self , The Happy Hooker , Mrs. Mike , 

and- Wuthering Heights . Three of such solely female response 

books" 'appeared ' in one school alone: A Farewell to Arms at the 

urban Ct. school. Rich Man,, Poor Man at the urban. Ct. school and 

Dune at the suburban Al. school. 
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Only one title drew solely male responses at the suburban 
Ct. and Al. and the urban Ct. schools, Ball Four . Sex differences 
are notable in isolated responses, particularly in book series 
where by a clear majority, more males read books and/or. reading 
materials in series. One Albertan Tnale noted that he had read 
all twenty-two books in the science fiction Gqr series as well as 
books in the science fiction Conan series and the Lynil^Carier 
series, and the science f iction-fan tasy L. Sprau ge de Campe 
books. Series in other responses include the Alistair MacLean 
series, the Zane Grey western series, the Edgar Rice Bourrou/j:hs 
science fiction books, the Falconhurst Fancy fiction series and 
the Carl os Castroncda an thropology /philosophy books. With the 
exception of the last two, all are Albertan male responses. 

Sex differences also are clearly noted in hobby/interest 
affiliated books. Males prefer motorcycling, car ■ and' sports 
books; females give more varied responses in this area. Females 
more than males tended to note bestsellers, adolescent literature 
and movie titles to the exclusion of hobby/interest books. 

Classics do not fare very well with students as a "best" 
book. In the Top Best Book list, only Macbeth and Wuthering 
Heights appear.! The contemporary: classics- are-.more pof)ular 
such as: The Old Man and the Sea , A Farewell to Arms , A Separate 

Peace , The Crucible , The Great Gatsby , To Kill a Mockingbird and 

1/ 

The Catcher iri the Rye . Nevertheless, some isolated responses 
concerning classics appear and are worth noting. No distinctions 
are discernible concerning country, type of school or sex. The 
following classics were listed as;-the "best" book: Jane Eyre , 
Pride and Prejudice, Ethan From e, Little Women , Great Expectations . 
A Tale of Two Cities, Hamlet , Macbeth , Mutiny on the Bounty. 
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^Mobv Dick , The Scarlet Letter , The Red Badge of Courage , Dracula , 
The Adventures of Hucklet?erry Finn , A Farewell to Arms , For Whom 
. the Bell Tolls an^ The Old Man and the Sea , 

Seventy-four percent of the Top Best Books as well as a iaa.io:r 
majority of other titles mentioned by the students are books that 
inspired movies or that were made from movies. Some of the more 
popular titles include: . Jaws , The Exorcist , Helter Skelter, One 
Flew Over the Cuckoo's Nest, The Godfather , Gone With the Wind , 
To Kill a Mockingbird , The Day of the Jackal , Papillon and 
Brian' s S ong. 

While no large local or national majorities occur, some 
distinctionsr-'.appea-^??;"* Both the American and the Canadian students 
are attracted particularly to American authors (older British 
classics such as Shakespeare's Hamlet and Macbeth and Dicken's 
Great Exp ectations and A Tale of Two Cities and the Russiain novel 
Solzhenitsyn' s One Day in the Life of Ivan Denisovitch are very 
minimal exceptions). However, Canadiaji students understandably 
noted titles of Canadian authors but not one American student 
noted a favorite Canadian title as Cajiadian students listed 
American titles. Some of the :more distinctive Canadian titles 
include: The Chrysalids (which ranks in the Top Best Books), 
JWho Has Seen the Wind , The Trudeau Papers , Traplines North , 
The National Dream and The Last Canadian . 

Some titles, while not Canadian by authorship, nevertheless, 
were noted 'only by the Canadian students, they being: To Sir With 
LoxSj QB VII , Lord of the Rings , 1984 , The Lost Horizon , Dune, 
Cry, the Beloved Country, and the Edgar Rice Boxurroughs books. 

*I note the following information as "American" and "Canadiaji" 
because- the differences appear to be retional rather than regional; 
no distinction characteristic of Ct. or Al. is apparent. 
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S imilar.ly , some titles appeared only in the American schools, 
they tej.ng: Rich Man, Poor Man , Trilogy , Th e Happy Hooker , 
A Farewell to Arms , Alive , The Chrystal Cave , Future Shock , 
I Am Third and Cat's Cradle . 

While I have made some generali/ja tions about favorite books , 
of the students in these six high schools, the clearest, most 
evident a.nd certainly most accurate deduction concerning these 
students' favorite books is that these high school students do 
read and they read very widely, that no one book is the favorite 
of most, and that this uniqueness and variety shows more beautifully 
how rich and how well used the current reading market is to high 
school students. Not onlv did 90fo of the. students list a favorite 
book, but also seme listed as n^any as ten best books ever read. 
And tlnere are always those isolated souls who never cease to 
amaze the researcher with their unique and endlessly varied 
answers: for two Albertan males, Webster's Dictionary and the 
Edmonton Telephone Book stand as their favorite books! 

Variety is again the first inference that one draws in . 
reviewing student responses to what is the "worst'* book ever 
read. Many of the same titles that appear on the "best" book 
list appear on the "worst" list as well, such as Jaws and The 
E xorcist (the first and "''^^^^ books on the best book list). 
Nearly all the titles mentioned at least once as the best book 
are also mentioned as the worst book and new titles appear, 
such as President Fu-Manchu , The Mayor of Casterbridge and Billy 
Budd. The top 36 choices of students in all six schools are listed 
on the following chart. 
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Top Worst Books* 



HEART OF DARKNESS 
THE AMBASSADOR 
SHAKESPEARE:-; . 
HARLEQUIN ROMANCES 
THE" OLD MAN AND THE SEA 
THE CATCHER IN THE RYE 

DEATH OF A 'SALESMAN 

THE ELECTRIC KOOL-AID ACID TEST 

THE GREAT GATS BY 

AS I LAY DYING ■ 

THE SCARLET LETTER 

THE EXORCIST 

JAWS 

A TALE OF TWO CITIES 

WUTHERING HEIGHTS 

ANIMAL FARM 

BRAVE NEW WORLD 

GO TELL IT ON THE MOUNTAIN 



17 
16 
15 
11 
10 
9 



THE SECRET SHARER 

STORY AND STRUCTURE (text) 

A FAREWELL TO ARMS 

HAMLET 

THE HARDY BOYS 

I NEVER PROMISED YOU A ROSE 



5 



7 



8 



GARDEN 
LORD OF THE FLIES 
LOVE STORY 
198^4- 

THE PEARL 
BILLY BUDD 

THE FISHERMAN AND THE SEA 

GO ASK ALICE 

JULIUS CAESAR 

THE MAYOR OF CASTERBRIDGE 

PRESIDENT FU-MANCHU 

SLEEP 2,3,k 

TO KILL A MOCKINGBIRD 



In glancing at the Top Worst Book list, one notices that 
fewer books appear and that those appearing ha/e fewer votes 
per title. This absence parallels the absence of answers on the 
questionnaires where ^1% of the students left this item blank. 
While some of these unanswered questions may be due to oversight, 
one may assume that they also note student^' inability to remember 
the worst books because some of these unanswered questiotis are 
qualified with such comments as "none," "I never finish a bad 
book" or with lines and/or "x's" drawn through the answer space. 
While nothing can be absolutely inferred, it is interesting to note 
that the urban Ct. students provide the largest body of replies to 
this question; they tended to reply more o '"ten and at more length 
about the "worst" book, indicating that the urban Ct. students 
seem to have if not only a strong dislike of certain books but 
also a ready list of specific worst book titles. 

*The numbers that follow the book titles indicate the 
number of responses from the total six schools. 



Some answers here are different than the kinds of titles 
that appear in the best book list: books such as English, Math 
and Business Law texts: comments such as "Just about all books" 
or "The ones in English class;" and book categories such as sex, 
westerns, i-omance, gothic, history, science fiction and murder/, 
mystery books. While these answers do not provide specific 
titles, they do indicate the types of books that some students 
dislike strongly. 

While less explicit deductions can be made from the worst 
book list, nevertheless, a few points stand out. The first two 
books on the list have both male and female votes but are. solely 
from one school, they being: He art of D ar kness with 11% of the 
urban"^ Gt . students and The Ambass ador with 1''4^ of the suburban 
Al. students. Other titles with this distinction include: As I 
Lay Dying , 10?^ rural Ct.; Wuthering Heights 5%, Go Tell It On The 
Mountai n, , and The Secret Sharer 5% urban -Ct.; Brave New World 
5% and I" Never Promised You a Rose Garden S^^Vrural Al.j Story and 
Structure text Jfo urban Al. " 

Other "worst" books with minimal but evident 1% to S% of a 
particular school's votes include: The mayor of C asterbridge , To 
Ki ll a M oc kingbird ,' Julius Caesar , Sleep 2, 3 f ^» The Fisherman and 
the Sea , On the Beach , The Godfather , West-Side Story , Ethan Frome , 
The Sun Also Rises , Walden, and Cry, th e Belov ed Country . Since no 
further evidence supports that certain regions dislike certain 
books, the appearance of titles limited to one school suggests 
that some students are not satisfied with books read or suggested 
•in their English classes. 

The only books that are noted by students of all the schools 
solely in one country and thus shows national preference krt^ the 
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Harlequin Romance series, Who Has Seen the Wind and The Chrysal ids 

in the Canadian schools; no American tendencies appear. 

Sex distinctions are less evident in this category. Sole 

female responses reject the books: I Never Promised You aifeose 

Garde n, the Nancy Drew books, A Farewell to Arms , The Fisherman 

and the S ea and Go Ask Alice .vhile sole male responses reject 

the books: T he Electric Kocl-Aid Acid Test , A Red Badge of Courage , 

the Hardy Boys books, Walden^ Cry, the Beloved Country and Who 

Has Se en the Wind . 

One deduction stands clearly above all the rest: many of the 

polled high school students do not like classics (both old and 

modern). Shakespeare, whether noted by name or by his works, is 

the top "worst" book that is noted by both sexes of four schools 

(excluding the rural and suburban Ct. schools). Other classics 

on- the worst book list include: Heart of Darkness, The Old Man s.nd 

. 

the Sea , Death of A Salesman , The Scarlet Letter , As I Lay Dying , 
Wuthering Heights , A Tale of Two Cities , The Greaf Gatsby , The 
Pearl , and A Farewell to Arms , 

Other c].assics not on the worst book list because they received 
only one vote are still v/orth mentioning because they show the 
scope of classic titles mentioned as the worst book ever* read: 
The Red Badge of Courage . Great Expectations , Dra cula, The Crucible, 
A Portrait of the Artist as a Young Man , Hard Times , Winesburg, Ohio, 
Tom Jf iies . The Stranger, The'Return of the Native , Ethan Frome, 
The House of the Seven Gables , The Adventures of Huckleberry Fin n , 
and the short stcx^ies of Nathaniel Hawthorne, No sex, national, 
regional or local distinctions are apparent. The dislike of 
classics is general to many of the high school students. 
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The only majority vote <,^7?S) "^that * tHe; students arer in 
agreement on is that there are bad books and that the\ •■3el 
strongly enough about them to note them. Yet unlike their 
responses to the '^best^^ book question, answers in the "worst'* 
book category are more sparce; no one lists as much as ten 
"worst" books. These students seem to feel that there are bad 
books but far less than the number of good books (and a nice 
observation for this researcher to make! ) . 

Having established what the studfnb? consider- as the best 
and the worst books that they havt. read, an examinabion of what 
categories are the most popular serves to classify the most 
popular titles and reading interests. Looking at the total 
responses, the most popular categories in order of importance are 
as follows: Adventure, Mystery, Sports, Nonfiction, Scieuoe 
Fiction, Romance, Youth/Teenagers, Sex, Occult, Biography/ 
Autobiography, Psychology, Drama, War, Animals, Classics, 
Poetry, Historical Fiction, Myth, How-to-do, Religious, Black, 
Indian, Puerto Rican and Chicane. Percentages rank from Adventure 
with 33^ of the total votes to Chicane with 1% of the total votes. 

The most popular categories for males: in order of importance 
are: Sports, Adventure, Science Fiction, Mystery, Nonfiction, 
Sex, War, Occult, Biography/Autobiography, Youth/Teenagers 
How-to-do, Animals, Myth, Drama, Classical, Historical Fiction, 
Psychology, Poetry, Religion, Black^I ndian, Romance, Puerto 
Rican and Chicane. 

The most popular categories for females in order of impor- 
tances Romance, Mystery^ Adventure, Youth/Teenagers , Nonfiction, 
Psychology, Drama, Occult, Biography/Autobiography, Science 
Fiction, Sex, Animals, Poetry , Sports , Classical, Historical 
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Fiction, Religious, Myth, Black, War, How-to-do, Indian, P\;erto 
Rican and Chicano, 

Sex preferences and popular topics appear when one compares 
the top five categories cf each school. Adventure, the most 
favored topic with 33fo of the total votes, is the only unanimous 
topic for all six schools . (It ranks from second to fourth place 
in all responses except with suburban and urban Al. males where 
it holds first place). Mystery also is in the top five categories 
in all response categories except the rural Ct. m?les who prefer 
Sex books more. Nonfiction .is regai'ded in the top five list in all 
responses except the urban Ct. males, the rural Al, females and 
the suburban Ale males and females . (This category holds fourth 
place in total responses and th_: rd place in the individual 
sexes* replies). Sports stands out as the only all male response 
choice and ranks third in total responses. Science Fiction, also 
an all-male response choice is chosen by most males except 
suburban Ct. males. Other lesser ranked categories that males 
prefer' over females include: Drama {8% to 5%), Classical {7% to 
2fo), Occult info to 3fo), Myth (8% to 2%) and How-to-do {lOfo to kfo) . 

Female preferences are evident also. Romance, ranking sixth 
in the total responses, is not only the first choice of all 
females- but also the first female choice in four * f the six 
schools. Females also regard the Youth/Teenagers category more 
importantly than males; this category stands in the top five 
categories with all but the suburban Ct. females who find Biography 
more important. Other lesser ranked categories that females 
prefer includes Animals {11% to 9?S), Religion(7?S to 5%), 
Psychological (19^ to 5%) and Historical Fiction (9^ to 6%). 



National/regional distinctions occur as 'well. Among the 
top five books are Adventure, Mystery, Nonfiction and Sports 
with one difference: the Ct. students choose Romance while the 
Al, students choose Science Fiction. More important to Al. r 
j^^tudents (both sexes) than to Ct. students include the lesser 
ranked categories: Animal (13?^ to 6^), Religious {llfo to kfo) , 
and Kow-to~-do {iSfo to 5%), Other categories show marginal 
national/regional differences. 

Although most students ignored the last category on the 
questionnaire, ^'Others,'* ix is worth noting some of the new 
categories brought up to exemplify the scope of student reading 
interests. The list includes: Scientific and Technical, Horror, 
Comedy, Westerns, Philosophical ie. Utopias, Music, Cars, Drugs, 
Escapism, Fantasy, Barbaric, Photography, History, Travel, 
Fiction, /Variety ,. -Children's .books and English texts. 

Some Ct. and Al. urban students and the Al. rural students 
note a preference for ethnic books of Italian, Latin, German 
and Scandinavian origin. However, books by or about ethnic/ 
racial categories listed on the questionnaire (Black, Indian, 
Puerto Rican and Chicane) rank lowest. Nevertheless, more 
females than males .and more Al. students than Ct. students 
prefer racial/ethnic books. 

A good test for measuring how accurate students' responses 
to whether and ;.to how much they like to read comes in answering 
the question. "How many books that are not required in class for 
school do you read generally in a month?" 

The responses are seen easiest by the following table, . 
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How man y books not r eq uired in class 
^ ^ ^^-P 6^ movith 
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30 
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1.6 




1.7 


1.7 




1.9 


1.3 


1.2 


1.8 


1.8 


1.7 



The greatest number of total respondents read one book per > 
month with ^1% votes and the average number of books of all 
respondents is i*.'6 book per month.' S ex differences emerge. 
Males tend to read less because the largest number of males 
answer "none'* with the o bher males answering less often to answers 
where the number of books read per month increases. Females 
more than males in Ct. and Al. as a whole read more. Loss females 
choose the "none" category; thev prefer to read more than one 
book per month with the female percentage consistently higher 
than the males in the four to seven books per month categories. 
In short, females read I.9 books per month while males read 1.7 
books per month. 

In looking at national/regional differences, a para].lel 
situation to the sex distinction occurs: as females read more than 
males, so do Al. students read more than Ct. students (with 1.7 Al, 
to 1.^ Ct. books per month read). Individual schools lead in 
particular categories with certain local patterns emerging ' 
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in regard to rural, suburban and urban areas.- Ct. provides the 
most dramatic differences with the rural Ct. students reading 
most (1.9 books per month) and. the urban Ct. students reading 
least (1.2 books per month). The urban Ct. students answer the 
question least; more rural Al. students do not read any books; the 
suburban Al. students read one book per month most. Both Ct, and 
Al. rural students read more than one book per month mostj(when 
percentages for the "two** to "seven books are added); the 
rural Ct. students hold a slight edge with l^^li-'fo to ^^fo rural Ct. 
students . 

An important factor in govei^ning v/hat students read is the 
physical characteristics of the reading material. Thus, I asked 
"Do you prefer to read a hardbound or a paperback book?" and 
"Why?" . Fifty-seven of all students favor paperbacks; 6fo favor 
hardbacks; 28fo favor either paperback or hardback; 37^ prefer 
neither; and 6fo did not answer the question. 
Hardbound or Paperback Book 
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Males favor paperbacks slightly more than females {62% to 
52fo) and Ct. students prefer paperbacks slightly more than Al. 
students {S^ifo to 51?^). 
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Popular reasons for choosing paperbacks ov^er hardbound 
books include, in order of popularity: easier to carry,, easier to 
handle, cheaper, shorter, smaller, easier to read, more current 
material, able to carry in a purse and/or pocket, ^.etter selection 
less academic feeling and personal choice. The only major 
regional and sex differences are*. 26fo Ct. over vr/o Al. students 
favor "easier to carry" and 15^ males to 2^ females favor "cheaper 

Popular reasons for choosing h.irdbound books over paperbacks 
include, in order of popularity: longer life span, easier to 
handle, larger print, better stories, easier to keep and better 
quality. No significant regional or sex differences appear. 

-. ':.Nine of the surveyed teachers use paper-back books in class 
assignments. Six teachers would rather teach a paperback book 
because of student interest of financial reasons. Two teachers 
(a rural Al. and an urban Ct.) prefer neither and rather stress 
the quality and value of the work itself. Two teachers (rural and 
suburban Al.) prefer har.i"hound books because of their durability 
(although one teacher admits that the school budget necessitates 
that he prefer paperbacks). One teacher from the urban Al. 
school did not answer. Thus, it seems that most of the teachers 
use what the students want most, the paperback book. 

A big part of personal reading often centers about hobbies 
or personal interests and in part reflects the type md amount 
of outside reading that a person does. Thus, I asked .students 
what their hobbies or interests are and whether they read any 
books on them. 

The most common hobbies in order of popularity include: 
Sports (which includes golf, tennis, cycling, soccer, cayaking, 
sailing, canoeing, swimming, snorkeling, trampoline, gymnastics, . 



jogging, wdghtlifting, bowling, archery, rollerskating, racketball, 
cricket, coaching, football, basketball and horsebackriding) with 
17/»S Arts and Crafts (including drafting, woodworking, carpentry, 
metal, etc.) 5%-, Cars and Motorcycles 6%-, Plants and Animals 5%-, 
Academic Subjects (scierice, history, religion , archaeology , etc) i-Vfc, 
Winter Sports (skiing, skating, hockey, snowinobiling) i^; 
Outdoor Interests (fishing, hiking, hunting, rifling, camping) ^Vfo; 
Music (voice, dance, musical instruments) Jfc, Sewing and Handiwork 
Oc ult. Meditation, Yoga 1%; and Sex, Drinking, Partying 1% . 
Other interests include electronics and radio, modelbuilding, 
coin, stamp and other collecting, poetry and writing, photography, 
eating, reading, . cards and pool, drama, cheerleading, cooking, 
chess, travel, working, business, fashions, karate, people, 
gardening and motorcross. Some striking hobbies include skeet, 
ecosystems, controlling the iiiind,. the real estate market, training 
horses for buggy-pulling, reading World War II books, and volun- 
teering for social work with the handicapped and with a Black 
History program for children. 

Some minor regional distinctions occur. More Al'v-than Ct. 
students prefer winter sports {6% to 0.3?^), cars and motorcycles 
(,7% to 5?^) ,i.people {2% to Cffo) and motorcross {1% to Ofo) . 

The most popular hobbies and* interests parallel the most 
widely-read hobby/interest affiliated books. Sports leads with 
\Q% of the total votes. Other books following are: Cars 6%-, Arts 
and Crafts 5%-, Music Outdoor Activities Wfo\ Academic subjects 

Wo; Plants and Animals hfo-, Wj.nter Sports People 2%-, Sex,' 

Drinking and Partying 1.5%; Occult, Meditation and Yoga l.S%; 
Poetry and Writing Ifo- Karate 1%; and Motorcross 1% . 
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It is inter^esting to note that, the students listed 173 
specific titles on their personal hobbies and interests as well 
as many more general book types. 

Beside the physical qualities and hobby/interest affiliation 
of a book are other determinants of student reading. Thus, I 
asked "Where do you get most of your ideaci for the books you 
read?" . The most popular source is "Friends" with 5^% of the 
total students. The "Friends" category also shows some local 
differences where rural students value friends most and urban 
students value friends least in choosing a book {62% Ct. to ' 6yfo Al. 
rural, 53% Ct. to 5^ Al. suburban, and k5% Ct. to k6% Al. urban). 
"Friends" is the leading choice in every category (regional, local 
and sex) . 

Librarians are the next most popular source of books with 
52fo of the total vote. It also is in the top five choices for 
national/regional preference; Al. students favor it more than 
Ct. students {6lfo to kZfo) . The next most popular sources in 
both locations are: Book racks in other stores (drugstores, food 
stores, department stores, etc.; ) 31^; Bookstores- 26?S; Teachers 
2lfo\ B.estseller'Mists :. 17'?^; ..Newspaper/lVIagazine reviews 
Parents lWfo\ Personal choice hfo^ Bookcovers Vfo\ Family lfo\ 
Browsing through the library "0.8?S; and Movies Q,6%. 

Females consistently bring more responses to all categories 
with one exception where in the "Other" category, males prefer 
"Personal choice" more than females. Two prominent local dis- 
tinctions occur: : 19?S urban Ct. students prefer Bookcovers (whereas 
other schools responded here from Jfo to Qffo) and 2% urban Ct. 
students prefer Bookstores while 53?^ suburban Ct. students prefer 
Bookstores . 



31 



28 



In order to determine the affect and the extent to which books 
are influencial enough to lead to other visual media, I asked "What 
movies have you seen after you have read the same "book?" Sixty-six 
percent of these students had done this and they listed 176 movies. 
The 25 most popular movies seen after they had read the same hoolf 
include; 



JAWS 25fo GONE WITH THE WIND 2?S 

THE EXORCIST 9^ PAPILLON ifo 

THE GODFATHER SUMMER OF '42 I.49S 

SERPIGO hffo ROMEO AND JULIET 1.4?S 

LOVE STORY ^ THE HAPPY HOOKER IJ^ 

THE GREAT GATSBY % THE TOWERING INFERNO \% 

ONE FLEW OVER THE CUCKOOES ^ TO KILL A MOCKINGBIRD \% 

NEST WEST SIDE STDEY 1^ 

ONCE IS NOT ENOUGH. 2 . DAY OF THE JACKAL \% 

HELTER SKELTER 2 . 6?S SUNSHINE \% 

GO ASK ALICE 2.% 20011 A SPACE ODYSSEY Vfo 

AIRPORT 2fo A SEPARATE PEACE \% 

BLESS THE BEASTS AND THE 2% > M.A.S.H. \% 

CHILDREN 



Many of these titles appear on the previously examined Best and 
Worst Book Lists. 

Some national/regional differences occur. The Exorcist , 
One Flew Over the Cuckoo's Nest , Bless the Beasts and the Child ren, 
Helter Skelter and Papillon were more popular in Al. than in Ct. 
while Jaws , The Great Gatsby , Serpico, and The Godfather were 
popular in Ct. 

Some sex preferences also occur. More males than females 
read and saw Jaws and The Godfather while more females than 
males read sind saw The Exorcist , S erpico , Love Story , Gone With 
the Wind , Go Ask Alice^ Once is Not Enough and Sunshine . 

Other movies beyond the top twenty-five movies range from 
Bom Free to Ben Hur . Cinderella to Chitty, Chitty, Bang, Bang, 
Hotel to Hamlet . The French Connection to Fiddler on the Roof , 
and Mandingo to Macbeth . 
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Because students" reading is influenced greatly by movies, 
I asked the teachers of the polled students if they ever refer in 
class to movies seen by the students outside of class. Seven of 
the ten surveyed teachers make reference not only to current 
movies but also to the relationship between a particular book and 
the movie based upon it. Two teachers, however, one from the 
suburban Ct. and one from the rural Al. schools, do not refer to 
movies and one urban Ct. teacher refers to movies "occasionally." 
All ten teachers use some form of audiovisual media to compliment 
their lessons, including films,' filmstrips, records, video-tapes 
and sound cassettes. 

These students seem to see a movie often because they have 
read the book of the same title . ^ Similarly, the students' reading 
is influenced greatly by popular films. Beyond determining which 
books led the high schoool students to see the same^ movie, I 
asked "What books Itave-y^u read after you have seen the same movie?" 
in order to detenrine what movies were influencial sources for book 
choices. 

Of the 3j/o who responded to this item, students listed 137 
books. The most popular books include: 



lOfo THE OTHER SIDE OF THE 1% 



tl 
It 
If 



m?EXORCIST 2/. MOUNTAIN 

THE GREAT GATSBY 2?5 AMERICAN GRAFFITI Less than 

LOVE STORY 2?S GO ASK ALICE 

AIRPORT ^f" M.A.ShH. 

ONE FLEW OVER THE CUCKOO'S 1% ONCE IS NOT ENOUGH 

Np;ST SERPIGO 

THE GODFATHER 1% THE SOUND OF MUSIC 

THE STING - If" SUNSHINE 

2001: A SPACE ODYSSEY 

For.ty.r^eigli't-'.percent of the book titles are also listed on the 

previous movie title list. Other tooks beyond the top seventeen 

books range frnm Catch 22 to Camelot . The Happy Hooker to Hamlet, 

S erpico to Siddhartha , Oliver Twist to The Other , and Bambi to 

The Born Losers. 
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other reading materials beside books comprise student reading 
and merit some examination as to how iiuportant thoy are to students. 
I asked students if they ever read comic books now and if so, 
which ones. More than half or 57?^ of the total respondents road 
comic books. More Al. students tend to read comic books than 
do Ct. students (65?S to 4?^). Little significant sex differences 
o<-cur {56fc males to 51?? fcmaloc read comic books). The greatest 
percentages of comic book readers come from the rural and;. the Al. 
schools, (.with 5lfo, 67%, 6kfo, and 65?^ respectively) while more 
than half of suburban and urban Ct.' students do not read comic 
books (59% and 5^-^ respectively). 

The most popular comic books include: Archie 21% , Su perma n 6%, 
Mad yfo, Batman 2%, Superh eroes , S i^iderman, C onan and Dennis th e 
Menace ''fo^ Some comic book-types received special notice as 
well: Action-Adventure 3%, Romance 3%, and Mystery -Horror Zj^. 

Other titles showing the scope of comic books read by these 
high school students range from tha Action types such as Captain 
Fa ntastic, C aptain Marvel , Fla sh Gordon , Stay Trek and the 
-F^bm-l"0^ts-- ^t^rry— F-re to Horror types such as Twilight 

Zone, Frankenstein and Dracula to Prehistoric M-onster . types such as 
Thor, Claw and Beowulf to Humorous types such as Bugs Bunny , 
Donald Duck , Dagwood , Beetle Bailey , The Flintstones , ^Betty 
and Veronica and Sabrina to Educational types such as Ripley ^s 
B elieve It Or Not to Sex types such as The National Lampoon. 

Only significant regional and sex differences occur with the 
Archie comic books where 27?S Al. to 1^ Ct. and 2^ females to iQfo 
males prefer Archie . Males p-refer the Action-Adventure, Horror- 
Mystery, and Sex-affiliated comic books while females prefer 
the Romance comic books. 



Six of the ten surveyed teachers do not use comics or comic 
books in their classes but two of these teachers admitted to 
using them in class through allusion or for seeking themes. 
Three t^^hers use comics • In an urban Ct, school film study 
class, they are used to exemplify film skills such as framing, 
motion, color > arrangement, angle and distance. In the rural 
Al. school, two teachers note that they are used to teach satire 
and other related themes. 

The newspaper is an even more popular reading material than 
comic books to the polled high school students. Nineiy percent 
of the total respondents read newspapers while Qfo do not and 
2% did not answer at all. The Al. students read more than the 
Ct. students ( 9^?5 to 77%) but 20^ of the Ct. students did not 
answer. The largest number of students who read the newspaper 
were fro:a the suburban Ct. schools while the smallest number 
were from the rural and urban Ct. scho'ols. 

Students in all categories (total, regional, local and sex) 
read "local" newspapers most with two exceptions in the* rural 
and suburban Al. schools where "local area" newspapers ar'*. read 
more than "local" newspapers. The Ct. students read the "local" 
^.:ewspaper more than the Al. students also (95?^ to 56?5). "Local 
area," "distant," and "state or provincial" newspapers follow in 
order of popularity. 

When asked how often they read the newspaper, students 
responded: 6\fo daily, 2Wfo weekly, 11?5 occasionally, 2% never and 
2% did not answer. More Ct, than Al. students read daily 
newspapers (70^ to 52?5) and more males than females read daily 
newspapers \6S% to 57%)* No significant local differences occur. 
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students were asked then which sections of the newspaper 

they prefer most. Hero are their responses in order of popularity: 

Front Page 68?5 Advertisements 2lf. Headlines 0.6g 

Comics :p6?5 Social Page 19fo All 0.^ 

Local News ^^7% Editorial Page 17^ Wf^ther O.^o 

Amusements W" Financial Page 7g J^^^^f „. ^'^f? 

Sports Page W" Horoscope 7f» ^^t^Y^Vv ,vi o W 

General News 35?5 Others: ^ Daily Chucftle O.lf. 

Want Ads Obituary 1% Taken to Hospital 0.1% 

Dear Abby 3^?5 Arrusts/Traf ficO . Critics 0.1^ 

World News Z6fo Violators Fashion ^ 

Biological Report O.lfo 

Regional differences occur. Al. students prefer the Front 
Page more than Ct. students (70?5 to 66%) while more Ct. students 
prefer the Sports Page (50?S to 38/0, Comics {59% ^'O SW") and 
Local News {56% to 39?^)- 

Eight of the ten surveyed teachers use newspapers in the 
classroom (only iVrural Ct. and a suburban Ct. teachers dc not). 
In the urban Ct. school, a Composition Analysis: clasa does the 
word pu-zzle in the Hartford Courant weekly and another Media 
class uses it to study communication. In the rural Al. school 
classified ads and editorials are usf^d to teach the business 
letter and clippings emphasize points in class. In 'the suburban 
Al. school, newspapers are used in specific units on the media. 
In the urban Al. school, newspapers are used upon occasion in 
reference to relevant, interesting articles. 

Magazines provide another type of reading material for the 
high school students. When asked "What magazines do you read 
regularly?" about:? 5?5-^bf -the total respondents read magazines. 
More males than females and more Ct. than Al. students tend to 
read magazines as well. Students listed 183 magazines. The 
26 most popular magazines are: 



ERIC 
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TIME HOT ROD " 2^ 

SEVENTEEN " '^^o MACLEANS 2<fo 

SPORTS ILLUSTRATED 9'/o SPORT(S) ^ 

NEWSWEEK PEOPLE ^ 

READER'S DIGEST 7% COSMOPOLITAN 2% 

CHATELAINE,/1V1ISS CHATELAINE 7% REDBOOK 2^ 

NATIONAL GEOGRAPHIC Wo WOMAN'S DAY 2% 

PLAYBOY ¥o FAMILY CIRCLE 2^ 

GLAMOUR y« SKI 

SKIING ?lfo OUTDOOR LIFE 1% 

NATIONAL LAMPOON jfo EDMONTON REPORT I'fo 

PENTHOUSE " ■ 'yfo 'TEEN 1% 

CANADIAN MAGAZINE jfo HIGH TIMES X% 

Some national/regional differences occur. The top six 
magazines in Al. in order of popularity are: Time 17?S, Sports 
I llustrated 1^, Chatelaine /lviis s Chatelaine 13?^. Reader's 
Digest Wo, P layboy 6/fo, and C anadian Magazin e 6ffo; in Ct: Time. 17%, 
Seventeen 17% y S ports Illustrated 15?^, Nev/sw eek Ikfo, Reader's. 
Digest 5% and Glamopr 5%' 

Sole Ct. responses are Yanke e and Tennis. Sole Al. responses 
are Consumer Reports , Guns and Ammunition , C anadian Magazin e, 
CJiatelaine /Miss Chatelain e, Macl_eans, and Edmonton Report. 
Again as with Canadian-published books, no American students 
read Cauadian magazines although Canadian students road American 
magazines . 

Sex preferences also occur. The top magazines in-order of 
popularity are for males: Time ZCffo, Sports Illustrated ikfo, 
Newsweek Sfo, Playboy Qfo, and Penthouse 7%; for females: S eventeen 
1955, Time 1^, Reader's Digest 8^, Chatelaine/lVliss Chatelaine Qfo, 
and N e v/sv/eek 7% . 

Sole male responses are: Psychology Today , People, Yankee , 
Outdoor Life , Guns and Ammunition , U.S. News and World Repor t, 
Hustler, Gentl eman's Quarterj.y and numerous car magazines such as 

Car and Track , Motorcyclist an d Mechanics Illustrated . Sole 

/ 

female ^e'gponses are for woman's magazines such as Woman's Day , 
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Fa mily Clrol^y RodbooXj Q.PAi02P£.U:-tiin • Q.QodJjpjuipJSG^^^^^ S.ayj^n.tc.oni 
Mademoi selle , Vogue , ,McCali;]s, and Chaj^lai^^^ 

In order to dGtonnine how impoj;tant inaga/.incs' are to the 
students, I anked "iTS you pur^?onally subscribe to any magaxinos? 
(not your parunl;(s)' subscriptions)" and "If so, which onG(s)?"^ , 
Thirty-seven percent of all the students subscribe and more Ct. 
students subscribe W3 th kjfo to 30^ Al. subscribers. Similarly, 
more males subscribe with k?jfo 'to 33?^ female subscribers. Only 
the Ct. suburban school has a majority of students (75?^) who 
subscribe tj their own magazines. 

Students list IO6 magazines and the top 22 subscribed maga- 
zines in order of popularity include: 

SEVENTEEN jfo HOCKEY NEWS/DIGEST/ILLUSTHATED Q.<^o 



SPORTS ILLUSTRATED 3?$ POPULAR SCIENCE 0.7% 

CHATELAINE/lVlISS CHATELAINE jfo GOLF/GOLF WORLD /GOLF DIGEST 0.7?5 

NATIONAL GEOGRAPHIC 2fo MOTOR TREND 0.7?5 

TENNIS 2fo HOT ROD 0.7?^ 

TIME 2fo CAR AND DRIVER O.Gfo 

OUTDOOR LIFE Vfo CAR CRAFT 0.6?5 

SKI ' Vfo POPULAR MECHANICS 0.6?5 

GLAMOUR Ifo SPORT(S ) 0.6?5 

READER'S DIGEST ifo NEWSWEEK , O.Gfo 

PLAYBOY Ifo CYCLE/CYCLE WO RLD/BI CYCLING Q.Gfo 



Regional preferences occur. Ct. students prefer Sports 
Illustrated and S eve nteen, while Al. students prefer Time (the 
Cg;iadian version), Skiing , Ski and Hock ey Nev/s/Di^est/l llustrated . 
Sole Ct. responses include Tennis and Science Diges t while sole 
Al. responses include Chatelaine/lviiss Chatelaine . 

Males prefer Sriorts Illustrated . Sole male responses include 
Hot Rod, Car and Driver ; Skiing ; Popular Photograph y: Popular 
E lectronics , Radio Electronics and Amateur Radio ; C ycle , Cycl e 
Worl d, and BTCVclingi and Hockey News/ Digost/l llustrated Sole 
female responses include Chatelaine/Miss Chatelain e, Glamour , 
Seventeen, 'Teen, and Cosmopolitan . 
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The mo:U pop. ni^ Uvpor, of jjubncribod ma.'ra/lncM:! orno|..;oi 
^l,porU5 1^?5, Pomalo 'Arm latoii Wfo, Monlianiois S(»x 'J}(>, and 
Ouldooris 3?5. No h i t»ini ri t:Mn t nalionul d H' for-ono^vj oca-axv . Mai 03 
profor the Spurli), Mochaivi.c:i , OuLdoui/ij and Sox ina.^^a'/ 1 no:3 win 1 o 
reiiiales proTor t.Vio Toon and VJ oinan ' :j ina}^j;a/. i non . t t uoumii Uiat 
vnntor ifipoT'Uj iiin.'ia//Mu:s are inoj-o important to the Al. r>tud(uiti3 
and that Cliatol auuji/i'V\ Cha te^h^^^ 1:^ tlie. top Al. romalo 
magaxJnc vvheroai:; Sevonldon 1:3 the top Ct. reiaalc mai^a/.] no . 
: Seven of the ten Murvoyed to'ichoris iu:;o ii)a{:;a'/ 1 nos in their 
losiions. The rural Ct. t3ohool offeru a npooiric eourv3e on the 
ma^iazine and oommunica tions media. The other toacheris refer to 
maeaxanes in class to illustrate points, to compliment lessons, 
to teach composition, to study advertising and the medaa, to teach 
a unit on the lihrary, and to learn research skills. 

Students' response tov/ard the evaluation of an assigned 
book reflects the degree of student motivation -and acceptance 
of the English class, literature and reading itself. Thus, 11 
asked students, "How are you evaluated for reading a book in 
your English class?'* and *'Hov/ do/would you like to be evaluated?" 
Ninety-three percent of all students ansv/ered the first question 
while only 3.5/^' ansv/ored the second question. It seems that the 
students know how they are evaluated but not how they would like 
to be evaluated. A comparative list of actual and desirable 
forms of evaluation in order of prevalence includes: 

How Evaluated How evaluated/like to be evaluated 

Test/E xam 5 1 

Papers/Essays 3^ 15^ 

Book Report jofo l^fo 

Quizzes 29?5 8fo 

Oral Report iQfo ' ijfo 

Class Discussion Zfo Qfo 

Not evaluated 0.??^ 5^ 

Reading Analysis O.lfo 0. 
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papori]/oj!:-5avn , hook roj^opLij and oi^al i'ppo»;tn about au wo 1 1 , I'lioy 
pj'oror qui 7//0SJ loanb, 0 th(Jt* rur-iiin oT (.^valuation ui^.od laoludoi 
cluon ti ons3 , |:»i;o;ioo L:-3 , roadhi,';;, j;oviowii, oral foadin/; and loa^Oior'a 
'rpuiion. Olhor forms^ of oval nation Ibat :;tMdoriliii (b^ulfo hioludot 
poi'iional. , vlows , roviows, ^jroup work, pr/ojocls, pfM/uonal orforb 
aiul with ruioh qual.itloti ai3 honoirty and ralrnrr.i5. 

The Cb. i5tudcnti3 list chuju dli5Cui3r5lon mor'c ofton tlian blio 
Al. irtudontis (ll?S to 5?5) while the Al. studontis ' llt^ t oral reportis 
inoro (16?5 to lOf.) . The Ct, ntudonts profor quiz/.orj {33fo to ^6fo) 
move, while the Al, iUudontt^ prefer oral reports {?.2fo to ihfo) , 
papenj/oi^says {Irjfo to jhfc) and tetUVoxainis {'jQfo to 'Slfo) more. 
The only n j.gnif icant sex prof cr <'.»nce occurs in tho foinalos for 
cla::;s discussion (ll?5 females to kfo males). Local preforoncos 
ax^e margl nal . 

I also asked teachers how they evaluate the student's 

understanding of a book. Their responses are as follows: 

Papers/Esvsays 9 out of 10 teachers 
Tests/Exams 8 out of 10 teachers 
Oral reports 7 out of 10 teachers . 
Quizzes 6 out of 10 teachers 

Book Reports 6 out of 10 teachers 
Miscellaneous: themes, pro.iects, taped discussions and committee 
panel presentations. 

Another possible source of student reading is the library 
and, specifically, the school library. In order to determine the 
extent to which students use it and find it adequate, I asked 
"Do you think your school library has a good selection of books?" 
and "If not, v/here does it need improvement?" Only 51% of the 
total respondents find their school^ library adequate, 39% do not, 
and 10^ did not answer. The Al. students approve of it more than Ct. 
{5Q% to ^'3%>) and males approve of it more than females (S^fo to ^9^). 
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l"ore than half of the students appi-^ovc of the library in all 
schools except in the rural and urban Ct. schools. Improvements 
for the school library in order of popularity include: 



Better Selection 11^ Different Librarian 2% 

More Subject Areas'^ 8% More Paperbacks 2% 

More Eestsellei'S 7% Size/Atmosphere/Facilities ifo 

Everywhere 6% Reference Materials Ifo 

General Amusement/ -}% Nev/spapers/t^'Iagaz,ines 0.6% 

I nf ormation Knd S tealing ' 0 Jvfo 



More Freedom to enter library0.3?S 
ncludes sportSf occult, nonfiction, fiction, mechanics, 
psychiatry, mystery, underground materials, ecology. Christian, 
biography, horror and science fiction; 

The Ct. students and the females tend to answer each category 
with more responses than the Al. students and the males do, indi- 
cating that along with their disrjatisf action VitH the 'school library, 
the Ct. students and the females feel a greater need for improve- 
ment there. 

Students then compared their town and school libraries in 
the question "Which has a better selection: Town/City Library or 
School Librar^y?", Seventy-seven percent of the total responses 
favor their tov/n libr^aries, 9% favor their school libraries and 
l^Vfo did not ansv/er. The Ct. students and the males favor their 
town libraries more (83?$ Ct. to 72% Al. students and 80% males 
to 7^-%? females). The urban Ct. students feel most strongly 
(97?5) that their city library has a better selection, with the 
suburban Al., suburban Ct., urban Al. students following. Although 
they prefer their town libraries as well, both Ct. and Al. rural 
students are most satisfied v/ith their school libraries than the 
other students are. 

The students show some definite opinions about the selection 
and 'the need for improvement in the libraries that they use. It 
was appropriate then to ask them **Hov/ often do you use these 
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libraries?" in order to determine how valid their previous 
comments are. More than three-fourths or 11% of the total students 
do not use the school library often (ansv/erine: with Gornrnents such 
as "rarely," "monthly," "sometimes" "only when necessary," and 
"never."). No significant national/regional, local or^sox 
differences are noticeable. 

I also asked teachers about the library: "Are you satisfied 
v/ith the material, facilities in your school library?'*If not, 
where does it need improvement?" Seven oi the ten teachers sur- 
veyed are satisfied with their school libraries. One suburban 
Ct. teacher is satisfied but would like to see a larger library 
budget; an urban Ct. teacher v/ants more conservative, less left- 
wing materials as well as critical books on English; and a rural 
Al. teacher desires more critical reviews and more "software" 
to supplement basic books. The three dissatisfied teachers are 
from the urban Ct., the rural Al. and the urban Al. schools. 

All of the teachers encourage students to use the school 
library but vary in how they promote library study. Assigning 
term papers, research projects and outside reading are the most 
popular ways. The rural and suburban Al . teachers mentioned 
specific teaching of library skills. And two teachers from both 
the Ct. 'and Al. schools note that library work depends upon the 
the particular students or class and their attitude. 

None of the- four librarians surveyed are dissatisfied with 
their school libraries. Librarians find it "adequate" in the 
rural Ct. school, "good" in the suburban and urban Ct, schools, 
and "excellent" in the rural Al, school. (Librarians from the 
other two school libraries v/ere not available for comment). 
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All librarians state that their school library is used 
constantly by the students and is usually overcrowded. The 
school library is used primarily as a study area, resource 
center and relaxing, browsing area while the social atmosphere 
is discouraged on the v/liole. 

Librarians choose new books through teacher/s-^;Mdent requests, 
reading reviews (ie. New York Times Sunday edition and the Christian 
Science Monitor), professional publications and publisher catalogs, 
browsing- at book house and publishing house previews, and selected 
booklists such as the American Library Association Booklist. 

All the school librarians that were polled feel that they 
have a fair amou.nt of paperbacks (with the exception of the 
suburban Ct. library which has a separate Adolescent Literature 
Room maintained by the Reading dept) . Yet in no school library 
is there a large number. of paperbacks. While the two rural school 
librarians affirm that most of their paperback books are for 
teenagers ,^ the suburban and urban Ct. school librarians admit that 
they do not cater substantially to adolescent literature because 
their students have access to paperbacks in other places anyway. 

Book clubs are another source of motivating high school 
students to read as. well as an indication of whether students 
read and, if so, a reflection of v/hat they like to read. Thus, I 
asked "Which book clubs do you belong to?" . Nearly three-fourths 
or 72^ of the total students do not belong to any book club and 
Z^-fo did not respond to the question. Hov/ever, Hfo of the students 
including males and females of both: countries list fifteen book 
clubs v/hich are: 
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BOOK OF THE MONTH O.kf" 

DOUBLEDAY 0 . ^ 

SCHOLASTIC 0.3% 

ARROW 0.1% 

BANTAM 0 . 1% 

HERITAGE 0.1% 

LITERARY GUILD 0.1% 

MOVIE 0;1% 



MILITARY 0.1^ 

NATIONAL GEOGRAPHIC 0.1% 

READER'S DIGEST 0.1% 

TALKING BOOK LIBRARY 0.1% 

TIME/LIFE 0.1% 

TIME AND HOBBIES CLUB 0.1% 

YOUTH ART CLUB 0.1% 



I then went on to ask "Which book clubs does. your school/ 
English class offer?" in order to determine whether the school/ 
English class influences a student's decision to join a book club. 
Only three Al. students (one from each school) mention the Bantam 
book club. The remaining 8% of the total students who do list 
school book clubs are Ct. students of both sexes in all three 
schools with the urban school leading with l6%, followed by the 
rural school of 15%> and th,e suburban school of 7%. The tv/elve 
school-sponsored book clubs/classroom-subscribed magazines ■ include : 



SCHOLASTIC 






BOOK OF THE MONTH 


0.1% 


SENIOR PAPERBACK 


0 . 


7% 


CAMPUS BOOKS 


0.1% 


LITERARY CAVALCADE 


0 . 


6% 


KEY CLUB 


0.1% 


ARROW 


0. 


6% 


NUTMEG 


0.1% 


SCOPE 


0. 


3% 


READ 


0.1% 


BANTAM 


0. 


1% 


TAB 


0.1% 



When asked whether their schools support book fairs and book sales, 
another v/ay in which to motivate student reading, only 21% students 
ai"iswered that their schools did. Of the 21% who responded affirma- 
tively, more are from Ct. and are males (32% Ct. to 12%> Al. and 
2^% males to l6% females). Most of the responses from each country 
come from the suburban schools, with the rural schools having the 
least number. Particularly outstanding is the suburban Ct. school 
with Bl% affirming school-sponsored book fairs and sales,. 

Eight of the ten surveyed teachers admitted that their school 
does not sponsor any book fairs or sales and an urban Al. teacher 
did not respond. Only the suburban Ct. school sponsors book fairs 
and sales as well as a large amount of book clubs such as the 
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Scholastic book club which the Reading teacher handles. The rural 
Ct. school also sponsors this book club through the school librarian. 
One urban Ct. teacher sponsors the Senior Paperback book club. 

Having established some of the students' reading interests 
and habits and the school's hand in motivating students* reading, 
I zeroed in on the primary source and motivation ox student 
reading: the English class. First, I asked "Do. you like your 
English class?" and "Why or why not?" . 

Nearly three-fourths or Ijfo of the total students like their 
English class (17?5 do not like it and 10?^ did not answer). More 
Ct. students than Al. students prefer their English class (82?S Ct. 
to 66?5 Al.) and more females than males prefer it (76^ females to 
69^ males). The u^-l-jan Ct. and * the rural Ct. schools responded 
rrost favorably of all responses (86^ and 82^, respectively), and 
the rural Al. follows i79fo) . 

Students present numerous reasons v;hy they like or dislike 
their English classes. Those reasons why students like their 
English class include: 

Interesting l^^o Class discussion 3^ 

Good Teacher 9% Challenging, sense of freedom 2% 

Good books, materials and 7% and responsibility 

approach to lessons- Variety of work/ele'ctives 2% 

Fun Nice atmosphere/classmates 2% 

Learn alot Hfo Like to read 1% 

Reasonable work load Personal growth 1% 

Learn basics: grammar, writing 1% 
skills 

Creative Writing 1% 

Other less prominent reasons (less than 1%) are: Provides good 
introduction to new books. Personal choice in materials and 
assignments, Independent work. Good grading system and Small 
class size. ' 

Next to the rather vague reason "Interesting" stands the 
teacher as the primary reason v/hy students like their English 
class. As one 'Ct. student put it: "I like English because the 
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teacher is a hell of a good one!". Students tend to be very 

varied and detailed in listing what books, materials and methods 

they like as v/ell as what they have learned and appreciated in 

their English class, from learning the Bible more deeply to 

winning candy canes! 

However, the 17fo of the students who do not like their English 

class have some strong, lengthy and someti.mes vague reasons as well* 

In order of prominence, the reasons include: 

Boring . 5f^ Hate English and school 2% 

Teacher 3fo Irrelevant ifo 

Too much work Zfo 

Other less prominent reasons (less than ifo) are: Inadequate methods 
of teaching; Too informal? Drag, loony, dumb, other such adjec- 
tives; Read into books too much; Dislike material; Hate to read? 
Hate restrictions, compulsoriness , deadlines? Unfair grading. 

Again, the teacher, materials, methods of teaching and 

personal bias about interests, English and school are the crucial 

fac-tors in determining v/hether or not students like their English 

class. Some never cease to amaze a researcher with reasons for 

disliking English classes, such as because the girls in class are 

ugly or because not enough (! ) classics are taught! It seems no 

one is ever completely happy. Nevertheless, it is satisfying to 

see that most of the students like and learn much in their English 

classes . 

One reason stated both for and against the English class is 
the required books and materials assigned to students. Because 
this factor is usually the whole foundation of the English class, 
I further asked "Do you like the. books that you are required to 
read in your English class?" and "Why or why not?"- Less distinc- 
tive majority responses occur with only kSfo voting "Yes" and 8fo 
voting "Sometimes". More females than males tend'' to like the 
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required books {^Q% femal-s to ^3?S males "Yes"; 25% to kOfo "No"; 
10% to 7% "Sometimes"), The rural and suburban Al, schools favor 
required books most, with the suburban Ct, school following. 

Reasons in^ order of prominence for why students like the 
required books include: 



Interesting, good 9% Introduction to new material 



2fo 



Therriatic study ie. Myth, jfo that one might not find 

American Dream', Bible otherwise 
Good selection 3^ Enjoyment 1% 

Not required, allov/ed 2% Like to read 1% 

personal choice 

Other less prominent reasons (less than 1%) are: Types of materials 
ie. Shakespeare, classics, contemporary; Discussion of book; 
Easy to read; Relevant; Teacher and treatment of book; Informa- 
tive; Good for us. 

VJhile these reasons seem plausible and in order, one is puzzling: 

. 0.^0 students from Ct. and Al. schools note that they like the 

required books because they do not have to read them! ; 

Student reasons in order of prominence against required books 

parallel the reasons against English classes and include: 

Boring, uninteresting 12% Dislike required reading 2%> 

Dislike topics chosen/ rather ^fo Difficult material 2% 

have topics ranging from Hate to read 2% 

Old English and Shakespeare Dumb, stupid, drag, stinks 1% 
to Sports and Picture books and other such adjectives 

Irrelevant, outdated !%> 

Analyze too much 1% 

Lengthy and varied answers replied to the question "What 
suggestions would you offer to make your English class better?". 
Teachers are a favorite topic with some contented students wanting 
"more teachers like ..." to others wishing to get rid of "boring," 
"over the hill" teachers "who have a 'terrible' voice and read all 
day," to improve student-teacher relationships and to prepare 
students better for the next grade level. 

Books and materials are the most widely discussed topics. 
Most students desire more contemporary, relevant materials and 
more interesting, informative and exciting literature. A number 



of students are quite demanding about their work load, wanting 
more reading, more rigid curricula, more Shakespeare, more plays, 
more poetry, and more films. A large number of students express 
a need for more open topics chosen by the students based upon 
one's own interests ranging from fiction, romance and sex to 
action and car books (even C hilton's Manual ! ) And some students, 
want "cleaner" material: "I think books of sex, violence and 
witchcraft should be banned." One rural Al. student wants more • 
Canadian content in the curriculum as well: "There are alot of 
good Canadian authors. It's a shame we are expo.sed co so little 
of them; in school." Students also recognize the need for more 
contemporary materials in their school libraries: "There would 
be far better use of the library if kids had some say in v/hat's 
there." 

Many students feel they need more practice in writing, 
grammar and vocabulary skills. Comments ask for more word sheets, 
spelling and vocabulary drills, creative writing, grammar and use 
of style. One urban Al. student notes "I need help so I won't 
keep repeating myself" and an urban Ct. student' wants ^to know "how 
to put across your feelings fluently on paper." However, .one area 
of writing, evaluating films, brings a groan: some students prefer 
to see the niovie without having to analyze it. 

Some students do not dislike English but have difficulty with 
it and would appreciate better materials: books at different 
reading levels with more pictures and taught along with audio- 
visual aids. One visually handicapped student from the urban Al. 
school requires books of large type and unfortunately can be 
exposed only to a more limited number of materials than the other 
students. As another student notes "It's hard to get into (English) 
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when you're a slow learner." And as one suburban Ct. student notes: 

Open discussion benefits me the most in English 
class. Books turn alot of kids off because they 
lack basic reading skills and they don't under- 
stand the book (ie. poor vocabulary). My voca- 
bulary is pretty exstensive^ so I can read and 
en.ioy more. 

"^Note the spelling. 
Yet other students want a freer, more challenging atmosphere, 
wanting more "spares'' (free periods), loss stress upon attendence 
and requirements, more opportunity to read during the school day, 
more independent reading and assignments, a wider selection of 
books, booklists to compliment assigned books a.nd advanced assign- 
ment lists. Hov/ever, students do not want a lax, permissive 
environment either. Particularly the urban Al. students want a 
"stricter, less noisy" classroom v/here the teacher would "dismiss 
kids who fall asleep in class" and "get rid of the loudmouths 
v;ho disrupt the class" . 

The methods of studying a book are discussed as well. Students 
v/ant more expanded, effective English courses such as Drama, Film 
Study (in the urban Ct. school), more comparative study of early 
and contemporary literature and more relating of English to other 
subjects. A number of students would rather complete one unit 
or assignment before starting another, cover materials in less 
depth and faster but in more stimulating ways. Students want more 
films, music, field trips and outdoor activities in conjunction 
v/ith the books they read. And, most of all, the common cry is 
for fresh, contemporary and relevant material: "It should fit 
into our ov/n world-- it's too BORING!!". 

Means of evaluating students is another favorite topic among 
the high school students. More students prefer an open, informal 
atmosphere with more class discussion and- ;;iarticipation, 
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self-expression, oral reports, group work and projects; they realiz.e 
the necessity of smaller class sizes as well. Students prefer 
more reports and quizzes to less papers and tests. Tests bring 
many comments: desire for moi'-e review time, more relevant tests, ■ 
more time to write tests, less cramming and, of course, less tests. 
Some students were fairly vague about better alternatives (ie. 
"less'* homework and a ''better/-' grading system) but others were * 
very explicit about evaluation: one student outlines three book 
reports, a few journals and essays a year in addition to regular 
assignments . 

Asking for suggestions always brings a few humorous comments. 
Some students v/ant to revise the school system: reducing English 
to a one year requirement, eliminating English from the curriculum, 
ridding of "formalities," starting school at 10:00 a.m., having 
"a party or two," and, wishing they "could talk more and eat and 
tell you (the teacher) what we want to do." Some would improve 
the atmosphere: "painting the walls a different color," "turning 
the heat off," and opening up a few windows ("The guys come in 
smelly after noon-hour activities and I don't- like it."). 

And there are those fatalistic souls y/hc say "there's no 
hope," "You can't do 'anything to make me. like English," "School 
stinks teachers don't give a damn," "No suggestions I'm *" ■ 
leaving." I received one v/arning "Don't take the course." 

Lastly, I asked "Any additional comments that are relevant 
to this questionnare would be appreciated." I received a number 
of compliments and best wishes for success in the project. Students 
both like and dislike writing questionnaires in general and -this 
study's questionnaire in particular. Reading itself brings varied 
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comments where a good number of students enjoy reading and desire 
-■more time for it. Most of the students, however, did not answer. 

I asked the teachers also to reflect upon their choice of 
books, type of curriculum and methods of teaching. All schools 
present definite guidelines outlined by the English department 
for a standard curriculum; teachers from the rural Ct., suburban 
Ct., the rural AL, and the suburban Al. school note more flexibility 
in their ability to teach electives according to their own/the^ir 
students' interests or to choose the specific materials they use 
from set genres, periods and themes. 

Teachers generally choose the books they teach, getting their 
ideas from publisher catalogs, booklists, magazine articles, 
available resources, teacher aids such as the English Journal, 
teacher reference libraries, student readiness, personal reading 
and experience, other teachers, the school curriculum, prescribed 
lists from the Department of Education, summer workshops and 

students. ^ 

The three Ct. schools are on the elective system; treatment 
of courses in all schools (ie. chronologically, thematically , 
topically) depends upon the specific course. The Air teachers 
tend to specify units (literary genres) and thematic stMy as 
the basis of their curriculum. ^ 

The teachers are divided about the distribution of biblio- 
graphies to students in order to compliment the books that they 
teach. Four teachers do, three do not or do so rarely (at one time 
in the past they did) and three distribute them sometimes;-. 

All ten teachers encourage outside reading (ie. on vacations) 
but do not force students or follow such reading with assignments. 
Only one urban Al. teacher offers extra-credit marks for outside 
reading. 
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Eight of the ten teachers upon occasion and depending upon 
the class assign free reading projects in which students may 
choose a book of their own interests within some guidelines. 
An urban Cb. teacher and a rural Al. teacher do not assign free 
reading projects. 

All the teachers teach classics often with the exception 
of one suburban Al . teacher who uses them rarely. Seven of the 
ten teachers use television' in th3ir classes (ie. videotape, 
creative drama.productions and making and recording student 
television scripts). Only the suburban Ct., an urban Ct. and an 
urban Al . teacher do not use television in their classes. Eight 
of the ten teachers alsc refer in class to television seen by 
students outside of class (only the suburban Ct. and a rural Al. 
teacher do not) . 

Summary and Conclusions 

Eighty-three percent of the polled students do read at least 
sometimes- if. not very often. Fifty percent of the polled students 
consider themselves lukewarm readers, reading "Sometimes, depending 
upon the material" while 33?^ are avid readers, reading "Yes, 
definitely". Greater percentages of females than males like to 
read. Suburban students tend to like reading more (particularly 
the suburban Ct. students) while urban students seem to enjoy 
reading the least. 

Students' favorite books are nonfiction and fiction bestsellers, 
adolescent literature and books based upon or made into current 
movies. Jaws was the number one book among the students. Kales 
more than females tend to read book series and hobby/interests 
books. While classics are not prominent in the students' Best 
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Book List, books that inspired movies are, v;here 7^o of the top 
best books are movie titles. Canadian students read American, 
British and Canadian authors but American students note only 
American and British authors. The clearest, most evident and 
certainly most accui^ate deduction concerning these students' 
favorite books is that high school students do read and very 
widel?,^ (492 titles of the best books alone appear), that no one 
book is the favorite of most, and that this uniqueness and variety 
shows more beautifully how rich and how well used the current 
reading market is to high school students. 

^ If' teachers wish to plan an English curriculum around students' 
reading interests and habits in order to have a more enthusiastic 
response to their English assignments, it is not. enough for 
teachers to be v/ell-read in what students ought to read; they 
must keep abreast of what students like to read. Teachers should 
keep in mind that 'the electronic media (television and movies) 
have a big influence upon students' reading interests, that 
students' reading interests are extremely varied and that student 
surveys/questionnaires, provide one step toward determining where 
the interests lie and hov/ they can be categorized. 

Becoming acquainted with the most popular book categories 
also offers teachers a framework from which to build independent 
reading assignments, a freedom, responsibility and type of assign- 
ment that many of these students desire. 

Many of the titles that appear on the Best Book List appear 
on the Worst Book List and nearly all the books on the Best Book 
List are mentioned as the worst books by other students. Fewer ' ^ . 
books and fewer votes per title appear on the Worst Book List, 
indicating that these students have fewer "worst" than "best" books. 
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Shakespeare, whether noted by name or by his works, is the top 
••worst" book that is noted by both sexes in four of the six 
polled schools. Many of the "worst" books are' limited to responses 
from one school indicating that some students are not satisfied 
with books that they probably read in their English classes. 

The most popular book categories in order of importance are: 
Adventure. Mystery. Sports. Nonfiction. Science Fiction .■ Romance 
and Youth/Teenagers. Males prefer Sports and Science Fiction books 
while females prefer Romance and Youth/Teenagers books. Among 
the top five categories one regional difference occurs: more Ct. 
students prefer Romance while Al. students choose more Science 
Fiction. Females more than males and the Al. students more than 
the Ct. students prefer racial/ethnic books. 

The greatest number of students in Ct. and Al. read one book 
per month; females read more than males and the Al. students read 
more than the Ct. students. 

More than half of the students (57/0 prefer a paperback to 
a hardbound book. Males and Ct. students are more opinionated 
than females and Al. students in their choice of the physical 
characteristics of their reading material preferring paperbacks 
more and hardbounds' less. Nine of the ten polled teachers of 
these students use paperback books in their classes, although 
some prefer the hardbound book. In this area, the ma.iority of 
both teachers and students are happy and while the librarians do 
not relish a ma.lor collection of solely paperback books, the 
school libraries do not seem to have a substantial part of their 
collection in^ paperback form. 

Nearly all the students list at least one hobby or personal 
interest and have read books on them. Topics include sports. 
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mechanics, music, art, drama, arts and crafts, sewing, photography, 
games, collections, poetry, academics, plants and animals, outdoors, 
drugs, meditation, occult, religion, sex and other miscellaneous 
topics. Many of these areas could be represented in books acceptable 
in English curricula'.: and again, if used, would strongly answer^ 
to students' interests and needs. 

Friends, librarians, store bookracks, bookstores, and teachers 
are the five most important sources of ideas for book reading 
among the high school students. ^ Both teachers and, to a greater 
extent, librarians should realize the impact that they have upon 
what students read. 

Students see movies after they have read the same book; they 
list 176 movies. Many of the 25 most popular titles also appear 
on the Best and the Worst Book Lists with'again Jaws as the first 
choice in both categories (movies seen after the book and books 
read after the movie) . Students also read books to a lesser 
extent after they have seen the same movie leading one to assume 
that fewer movies inspire book reading than books that promote 
movie-viewing. Seven of the ten polled teachers make reference 
in class not only to current movies but also to the relationship 
betv/een a particular book and the movie based upon it. All ten 
teachers use some form of audiovisual media to compliment their 
lessons. Thus, these teachers realize the impact of the electronic 
media on their students and reflect this knowledge in their 
English classes. 

More than half of the total number of students read comic 
books. More Albertan students than Ct. students read them. Males 
prefer the action-adventure, horror-mystery and sex-affiliated 
comic books while females prefer the romance comic books. Only 
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in the suburban and urban Ct. schools do more than half of the 

students not read comic books. The most popular comic book is 

Archie . Five of the ten surveyed teachers admit to using the 

comic book in class to teach satire and other related themes, 

in lesson planning for ideas or in allusion to class discussion - 

of required subject matter. 

Ninety percent of all the students read the newspaper. 

Students tend to read "local" newspapers most with "local area," 

"distant," and "state or provincial" newspapers ' following in 

* 

order of popularity. The largest number of students {6lfo) read the 
newspaper daily with Ct. students and males reading, daily newspapers 
more. The most popular newspaper sections are the front page, the 
comics, the local news, the amusements, and the sports page. 
Eight of the ten surveyed teachers use newspapers in the classroom. 
Again, these teachers realize the usefulness of this most popular 
reading material among the high school students. 

Ai least 75% of the students read magazines and while they 
list 183 magazines, the most popular are Time, S event een . Sports 
I llustrated , Newsweek , Reader's Digest and Chatelaine/lviiss Chatelaine. 
Regional differences occur and while- Albertan students read 
American magazines, no Connecticut students read Canadian magazines. 
Sex differences also occur where males prefer news, mechanical, 
sports and sex magazines and females prefer teen and women's 
magazines. • While more Ct. students and males tend to subscribe, 
most of the students {6'}fo) do not subscribe personally to any 
magazines. From the subscribers, come I06 magazines, the most 
popular being Seventeen. Sports Illustrated . Chatelaine/lviiss 
Chatelaine, National Geographic . Tennis, and Time . Again, more 
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males subscribe to sports, mechanics, outdoors and sex magazines 
and more females subscribe to teen and women's magazines. Seven 
of the ten surveyed teachers use the magazine in the classroom, 
. again showing that they realize this popular form of the news 
media among high school students. 

While the students respond well to how they are evaluated in 
reading an assigned book, they have fewer opinions concerning 
how they would like to be evaluated. While students are evaluated 
most by test/exams, they prefer papers/essays and book reports 
equally as well. Nearly all the teachers use papers/essays and 
tests/exams most to evaluate students. While there is a slight 
shift in order of importance, the teachers and students seem to 
agree basically on how students should be evaluated; only a small 
number of students bring new suggestions. 

Slightly more than half of the total number of students (5lfo) 
find their school library adequate. Most popular student suggestion 
for improvement include better selection, more materials in 
specific subject areas, more bestsellers and improvements every- 
where. The Ct. students and the females are most dissatisfied 
with their school library and, thus, list the most suggestions 
for its improvement. More than three fourths of the total respon- 
dents {77fo) favor their town libraries over their school libraries. 
While they favor their town libraries more as well, the rural 
students seem most satisfied with their school libraries. And 
while the students have definite opinions about improvements, 
more than three- fourths of the students {77fo), do not use the 
library often. The students seem to know enough about the libraries' 
facilities and inadequacies indicating that they have used them. 
Perhaps with libraries more attimed to their interests, the students 
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would use the libraries more. Seven of the ten surveyed teachers 
and all four of the surveyed librarians are at least satisfied 
with their school libraries, although they list suggestions for 
their improvement. All the teachers encourage students to use the 
school library but vary in hov/ they promote library study. 
Librarians list a number of varying strengths and weaknesses with 
their libraries but agree that the school library is used very 
much by the students. While the libraries have a limited amount 
of paperbacks and comic books, on the whole, they have a good 
number of classics, literature and other subject sections, rnaga- 
zines, periodicals and newspapers. Nevertheless, an imbalance 
occurs: the teachers and librarians are content with the school 
library, the students are not. )It seems that if the school 
libraries are to be used more by the students, then some im- 
provements based upon student suggestions v;ould bring more 
student use of the libraries. 

Only ^ of the total number of students belong to book clubs, 
the most popular being the Book of the Mont^i Club, Doubleday 
Book Club and Scholastic Book Club. Eight percent of the total 
number of students (nearly all are from Ct.) list school-sponsored 
book clubs, the most popular being the Scholastic Book Club. 
Nearly all of the students state that their schools do not sponsor 
any book fairs or sales. Only the suburban Ct. school affirms 
school-sponsored book fairs and sales. 

Nearly three fourths of the total number of students {73%) 
like and learn : in their English class with more Ct. students and 
more females preferring them as well. Most popular reasons for 
students' liking and disliking their English class center about 
the teacher, the materials, the methods of teaching and personal 
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bias about interest, English and school. 

However, less than half of the students {k6fo) like the 
required books of their English classes. More females and Al. 
students approve of the required books. 

Students' suggestions in order to make their English class 
better center about better teachers, books and materials; more 
writing, grammar and vocabulary skills; greater personal respon- - 
sibility.in handling subject matter and assignments; better methods 
of handling material; and better means of evaluation. 

Comparison* with ether National Studies 
In order to see to what extent these Ct. and Al. students' 
reading interests and habits compare with other students' reading 
interests and habits, I now compare some of the findings of my 
study with results from other national studies. 

Ken Donelson of Arizona State University in "Of Chocolate 
and Games and Pigs: Of Sharks and Rabbits and Owls Some Recommended 
Adolescent and Adult Novels, 1976"^ polled 3OI English teachers 
and librarians throughout the United States in order to determine 
what they recommend as the best adolescent and adult novels for 
teenagers. I compared these recommended books with what the Ct. 
and Al. students consider the best books that they have ever read. 
Five of the ninety recommended adolescent books on Donelson' s 
list appear on the Best Book List of this study: The Outsiders , 
Bless the Beasts and the Children . Go Ask Alice . The Hobbit and 
Sunshine; while fourteen of the sixty Donelson' s recommended 

adult novels appear on the Best Book Lis^^f this study: Jaws, 

_y 

^Arizona English Bulletin, "Adolescent Literature Revisited 
After Four Years," Volume 18, April, 1976, pp. 6-10. 
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To Kill a 'Mockingbird , One Flew Over The Cuckoo's Nest , A Separate 
Peace . The Catcher in the Rye , Lord of t he Flies , Flowers for 
Algernon . F^i pup ;h t^rhouse Five . 198^ . The Great Gatsby, The adven- 
tures of Huckleberry Finn . Jonathan Livingston S eagull. The Old Wian . 
ajid the Sea, and P.r-avP New World . Another twenty-four novels of 
Donelson's recommended adolescent and adult novels are mentioned 
at least once as a best or worst book by some of the Ct. and Al. 
students . 

Thus. IJ/o of the teacher/librarian recommended books are 
definitely considered to be the "best" books by the polled 
students and another 30?^ of the teacher/librarian recommended 
books are only books that the students have read (they are "best" 
.and "worst" books) . This leads, one to assume that these students 
do not agree wholly with the polled teachers and librarians as 
to what books are best. As Donelson notes, his "final list 
reprocents no one person's feelings."* nor does it represent a 
ma.iority feeling of these students, teachers and librarians in 
particular, or any in general, or "the" best books. It only 
shows what some people tend to agree upon in these studies to a 
limited extent as their favorite becks. 

The results of the comparison may mean something else as 
well.- Those teachers that Donelson polled are informed educators 
and thus, are aware of far more recent books than most of the 
surveyed students presently have or ever will have access to. 
The problem, then, may not be in taste but in accessibility, 
especially since "the survey shows that the majorixy of the students 
have inadequate libraries ■ and no book clubs, sales and fairs. 



*Arizona Snglish Bulletin. "Adolescent Literature Revisited 
After Four Years." Volume 18. April 1976. p. 10. 
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Joanna V. McKenzie of California State University , Northridge, 
in '^A Survey of Leisure Time Reading of Adolescents'** examines from 
a total of 11,197 adolescent responses in nine high schools and 
ten junior high schools in Octob'er 197^f one set of 1,^80 Grade 
12 students' responses. Among her "50 Most Popular Books, Grades 
7-12," all fifty books are mentioned by the Ct. and Al students as 
the "best" books that they have ever read (25 books appear on the 
Best Book List of this study and 25 are mentioned at least once 
in the polled questionnaires as a "best" book). Similarly, nine 
of McKenzie's :^'Ten Mo'st Popular Books, Grade 12" are also on this 
study's Best Book List and the tenth book is mentioned by some 
Ct. and Al. students on the polled questionnaires (although not 
enough to make the Best Book List). It seems that students agree 
more with students than with teachers and librarians what the 
best books are. It is interesting also to note that McKenzie • s 
study is two years old; that students continue to read and to 
consider "best'' many of the same books. 

McKenzie also categorizes the titles into sixteen classifica- 
tions such as "Popular Adult Shocker; " "Animals," "Comedy," 
"Romance," "Science Fiction" and "Teenage Life and Problems;" 
all of these sixteen "types" of books similarly are represented 
by titles on this study's Best Book List or in students comments 
about "best" books. 

McKenzie notes that in her study of 197^ the most widely 

read book was The Exorcist but that in Faye Louise Grindstaff's 

unpublished study in 1975 the most popular book was Jaws which is 

also the most popular book in; this study in 1976. McKenzie also 

concludes, along with this study's conclusions, that the media 

greatly influences students' reading interests where many of the 

^Arizona English Bulletin, "Adolescent Literature Revisited 

After Four Years," Volume 18, April 1976, pp. 13-22. 
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most popular books have been made into movies. She also finds 
along with this study's findings that most of the polled students 
read from widely to at least sometimes; a very small minority are 
nonreaders . 

Noma Russell of Gallup-McKinley County Public Schools, New 
Mexico in 'Topular Nonfiction Titles for Adolescents"* .polled 
389 educators in 1975 and arrived at 20 most popular nonfiction 
titles, five of which appear on this study's Best Book List and 
seventeen of which are at least mentioned by Ct. and Al. students 
as a "best" book. 

Russell also categorizes the mentioned books into twenty 
classifications that parallel closely those categories^ that I 
mention in the~Hobby/interest area of the study; some of the 
hobby/interest of "best" book titles of this study also appear in 
Russell's categories, but all of Russell's categories are repre- 
sented by other titles mentioned in this study, leading one to 
assume that while the titles may change, basically., adolescents'* 
interests over the years are the same, and that within one interest 
area are many books published throughout the years that students 
may enjoy along with the most current bestsellers. 

The. text Teaching -'-iPeading in High School Second Edition by 
Robert Karlin*^ lists a number of other research studies with book 
title lists of the most popular teenage novels. Again the older 
studies (ie. 1950's) and the studies polling teachers and librarians 
tend to have significantly less of the same titles on the study's 
"best" books, hobby/interest books and most popular magazines lists. 
Thus, at least if teachers and librarians of the polled schools 

-^Arizona English Bulletin, "Adolescent Literature Revisited 
After Four Years," Volume 18, April 1976, pp.^:8-59.- 

^Teaching Reading in High School Second Edition. Robert 
Karlin, The Bobbs -Merrill Company, Inc., New York, 1972., 
pp. 256-266 1 



and any teachers and librarii^ns want to learn more about their 
students' reading interests and habits, they best consult recent 
studies (within two years of the present), studies polling 
student responses and, best of all, their students themselves. 

It is more difficult to make recommendations to teachers 
about their English curricula than it is to draw conclusions about 
student reading interests and habits. Some of the polled teachers 
note that they know what is best for their students and, particu- 
larly, for the college-bound Grade 12 student. Yet I have found 
from this study that an English classroom will be far from stimu- 
lating and entusiastic if only traditional literature and classics 
are used. Students of all capabilities and interest s.oTboth 
geographic areas and various types of environments and of both 
sexes are not far from having the same, basic reading- habits and 
interests. Above all, they cry for the contemporary and the 
relevant. Somewhere there iaust be a feasible medium. Perhaps 
the best recommendation that I can make is simply: the teachers 
and librarians must decide to what extent they want their English 
classes and libraries to reflect student reading interests and 
habits and bearing' in mind that with greater reflection of student 
interest in the curricula comes greater student enthusiasm. And, 
hopefully, the use of conclusions from a study such as this, can :\ 
and will help them toward such a goal. 

After an involved year of collating questionnaires, conducting 

interviews ,, and writing and typing extensively, I leave the project 

with a little regret, a little relief and with alot of time now 
to read the hundreds of books and reading materials that the 
students have enticed me with. 
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APPENDIX A 
Student Questionnaire 

Please check the appropriate blanks. Where a longer answer is 
asked for, please feel free to use the opposite side of the sheet 
if necessary. i 

Ag e Grade Sex: Male Female 

What is (are) the best book(s) you have ever read? 

What is (are) the v/orst book(s) you have ever read? 

Of the following types of books, which one do you read most 
frequently? 

Poetry Romance Youth/Teenagers 

Drama Sports Science Fiction 

Nonfiction Animals Historical Fiction 

Classical Religious EthnicV Black 

Mystery Psychological Indian 

Occult How-to-do Puerto Rican 

Myth Sex Chicano 

Adventure War Others (please 

Biography/Autobiography ' specify) 

Others (please specify) 

Do you like to read? Yes, definitely 

Sometimes, depending on the material 
Not very much 

How many books that are not required in class for school do you 
read generally in a month? 

Do you prefer to read a hardbound or a paperback book? 
Why? 

What are your special hobbies or interests? 

What books on any of these hobbies' or interests have you read? 

Do you ever read comic books? Yes_ No 

If so, which one(s)? 

Where do you get most of you ideas for the books you read? 
Teachers Newspapers/lVIagazines reviews 

Parents Bookracks in other stores (drugstores, food 

Friends stores , department stores , etc . ) 

Librarians Bestseller Lists 

Bookstore Others (please specify) 

V/hat movies have you seen after you have read the same: book? 

What books have you read after you have seen the same movie? 
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Do you read a newspaper? Yes No 
If so, which one(s)? 

How often? Daily Occasionally (one/twice a month) 

Weekly Never 

What sections of the newspaper do you like to read most? 

Front page Comics World/National News 

Editorial page Want Ads ''Dear Abby'' kind of 

Social page Advertisements column 

Sports page General News Amusement (TV / Movies) 

Financial page Local News page 

Other (please specify) 

What magazines do you read regularly? 

Do you personally subscribe to any magazines? (not you parent(s)' 
subscriptions)? Yes No 
If so, which one(s)? 

How are you evaluated for reading a book in your English class? 
Book report Quizzes Test/Exam 

Oral report Papers Other (please specify) 

How do/would you like to be evaluated? 

Do you think your school library has a good selection of books? 
Yes No If not, where does it need improvement? 

Which has a better selection: Town/City library School library 

How often do you use these libraries? 

Which book clubs do you belong to? 

Which book clubs does your school/English class offer? 

Does your school ever have any book fairs or book sales? 
Yes ' No 

Do you like your English class? Yes No 
Why or why not? 

Do you like the books that you are required to read in your 
English class? Yes No 

Why or why not? 

What suggestions would you offer to make your §nglish class better? 
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Any additional comments that are relevant to this questionnaire 
would be appreciated: 



Thanks so much for your cooperation! 

APPENDIX B 
Teacher Questionnaire 

What grade(s) do you teach? 
What courses do you teach? 

How defined is the standard curriculum in which you teach English 
(especially Grade 12) as outlined by the English department? 

How do you choose the books you teach? 

Briefly outline how your curriculum is seti.up:> chronologically, 
thematically , topically, others • 

Where do you get your ideas for books you teach, refer to, or 
suggest to students? 

Do you distribute bibliographies to complement the books you teach? 

Do you encourage outside reading ie. on v tions? If so, hcw*^ 
For extra credit? 

How do you evaluate a book? 

Test/Exams Papers Oral reports 

Quizzes Book reports Others (please specify) 

Do you teach any paperback books? 

Do you teach any classics? Which ones? 

Do you use audiovisual media (films, filmstrips, records) when you 

teach a book? If so, please specify. 
Do you use newspapers in your class? If so, how? 
Do you use magazines in your class? If so, how? 
Do yov use comics in your class? If so, how? 
Do you use TV *in your class? If so, how? 

Do you refer in class to TV seen by students outside of class? 

Do you refer in class to movies seen by students outside of class? 

Do you assign any free-reading ie. assign a project in which 

students may choose a book of their own interest? If so, please 

explain. 

How do your students react to your classes, curriculum, book choices? 
Enthusiastically Moderately Poorly 

Would you rather teach a hardbound or paperback book? Why? 



Are you satisfied with the materialp facilities in your school 
library? If not^ where does it need improvement? 

How do you encourage your students to use the school library? 

Do you (your school) sponsor any book fairs or sales? 

Do you (your school) sponsor any book clubs? If so^ which ones? 

Curriculum Book list Please list any titles and 

Extra rreading^ Book; li^t relevant information. 

List of films, audio-visual materials 

Thank you. 
APPENDIX C 
Librarian Questionnaire 
How do you choose new books? 

What is most popular with students? Hardbound Paperback 
Topics? 

How do you regard your school library? 

Excellent Good Adequate Fair Poor 
What are its strengths? » 
What are its weaknesses? 
Do students use the school library alot? 
How? (as a study area, resource center, etc.) 
fooi paperbacks 

% of teenage fiction as opposed to other books 

Do you consider the budget adequate? Has it increased within the 
past few years? 

Please list any titles and relevant information, if availablfe: 

Curriculum book lists 

Extra reading book lists 

Film/Audiovisual lists 

Paperback book lists 

Do you have the following in your- library and to what extent are 
each represented? paperbacks, classics, literature sections, 

magazines, periodicals, newspaper sections, 
comics 

General comments, Attractiveness, etc. Do you consider your school 
library/media center attractive, useful, etc. and in what way? 

Any further comments pertinent to this questionnaire are appreciated 
greatly. Thank you. 



6-7 



Abstract 

Having spent the 197^-1975 acadornic year as Central 
Connecticut State College's representative in the Student 
Senate Exchange Program to the University of Alberta in 
Edmonton, Alberta, Cqinadat I used this opportunity of 
foreign study to do some comparisons between American and 
Canadian school curriculai particularly in the a^ea of 
student reading interests and habits and in how well the 
English curriculum meets those interests and habits. 

I examined six high schools in total (three within the 
New Britain, Connecticut area and three within the Edmonton, 
Alberta area); the three schools were chosen as representative 
. of urban, suburban and rural environments. I distributed 
questionnaires concerning student reading interests and 
habits in and out of school to 680 students in Grade 12 of 
these schools. I also interviewed and distributed 
questionnaires to English teachers and school librarians in 
these schools concerning student reading interests and habits 

and the extent to which the English department curriculum 

(departmental and faculty objectives, availability of 
reading materials and library resources, and methods of 
teaching) meets these student interests. 

Some of the findings of my sixty-three page report are 
as follows. Eighty-three percent of the polled students do 
read, at least sometimes if not very often where 50fo conr>ider 
themselves lukewarm readers and 33^ consider themselves 
avid readers. Greater percentages of females than males 
like to read. Suburban students tend to like reading more 
(particularly the suburban Ct. students) while urban students 
seem to enjoy reading the least. 



students* favorite books are nonfiction and fiction 
• bestsellers, adolescent literature and books based upon or 
made into current movies. Jaws was the number one book among 
the students. Males more than females tend to read book 
series and hobby/interest books, While classics are not 
prominent in students' best book list, books that inspired 
movies are, where 7^ of the top 81 best books are movie 
titles. Canadian students read American, British and 
Canadian authors but American students note only American 
and British authors . 

Many of the titles that appear on the best book list 
appear on the worst book list and nearly all the books of 
the best book list are mentioned as the worst books by 
other students. Fewer books and fewer votes per title 
appear on the worst book list indicating that these students 
have fewer '"worst" than "best" books. Shakespeare, whether 
noted by name or by his works, is the top "worst" book. 

The most popular book categories in order of importance 
are: adventure, mystery, sports, nonfiction, science ,r"}.ction, 
romance and youth/teenagers. Males prefer sports and scdence 
fiction v/hile females prefer romance and youth/teenagers. 
Females more than males and the Albertan students more than 
the Connecticut students prefer racial/ethnic books. 

The greatest number of students in Connecticut and in 
Alberta read one book per month; females read more than 
males and the Albertan students read more than the Connecticut 
students. 
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More than half of the students {57%) prefer a paperback 
to a hardboiand book. Males and Coimecticut students are. 
more opinionated than females and Alberta students in their 
choice of the physical characteristics of their reading 
material preferring paperbacks more and hardbounds less . 
Nine of the ten polled teachers of these students use 
paperback books in their classes. 

Nearly all the students list at least one hobby or 
personal interest and have read books on them. 

Friends, librarians, store bookracks, bookstores and 
teachers are the five most important sources of ideas for 
books among the high" school students. 

Students see movies after they have read the same book; 
they list 176 movies. Many of the 25 most popular titles also 
appear on the best and the worst book lists, with again 
Jaws as the first choice in both categories (movies seen 
after reading the book, books read after seeing the movie). 
Students also read books to a lesser extent after they have 
seen the same movie, leading one to assume that fewer movies 
inspire book reading than books that promote movie viewing. 
!^cven of the ten polled teachers make reference in class not 
cr y to current movies but also to the relationship b^'tv';»?en 
a particular book and the movie based upon it. All t<jn 
teachers use some form of audiovisual media to compli^r.ent their 
lessons. Thus, these teachers realize the impact of the 
electronic media on their students and reflect this knowledge 
in their English classes. 
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More than half of the total number of students read 
comic books (57%). More Albertan students than Connecticut 
students read them. Males prefer the action-adventure, 
horror-mystery and sex-affiliated comic books while females 
prefer the romance comic books. Only in the suburban and 
urban Connecticut students do more than half of the students 
not read comic books. The most popular comic book is Archie. 
Five of the ten surveyed teachers admit to using the comic 
book in class to teach satire and other rel^ated themes, in 
lesson planning for ideas, or in allusion n/o class discussion 
of required subject matter. 

Ninety percent of all the students read the newspaper. 
Students tend to read "local" newspapers most. The largest 
number of students {6lfo) read the newspaper daily with 
Connecticut students and males reading daily newspapers more. 
The most popular newspaper sections are the front page, the 
comics, the local news, the amusements, and the sports page. 
Eight of the ten surveyed teachers use newspapers in the 
classroom, again showing that they realize the usefulness of 
this most popular reading material among the high school 
students . 

At least 75?^ of the polled students read magazines and 
while they list 183 titles, the most popular are Time, 
S event een . Sports I llustrated , Newsweek, Reader * s Digest 
and Chatelaine/lviiss Chatelaine . Regional differences occur 
and while Albertan students read American magazines, no 
Connecticut students read Canadian magazines. Sex differences 
also occur where males prefer news, mechanical, sports and sex 



magazines and females prefer teen and women^s magazines. 
While more Connecticut students and males tend to subscribe, 
most of the students {'63%) do not subscribe personally to any 
magazines. From the subscribers, come 106 magazines, the most 
popular being Seventeen . Sports Illustrated , Chatelaine/VIisg : 
Chatelaine , National Geographic , Tennis and Time. Again 
more males subscribe to sports, mechanics, outdoors and sex 
magazines and more females subscribe to teen and women's magazine 
Seven of the ten surveyed teachers use the magazine in the 
classroom, again showing that they realize this popular form 
of the news media among high school students. 

While students respond well to how they are evaluated 
in reading an assigned book, they have fewer opinions concerning 
how they would like to be evaluated. While students are 
evaluated most by test/exams, they prefer paper^essays and 
book reports equally as well. Nearly all the teachers use 
papers/essays and tests/exams most to evaluate students. 

Slightly more than half of the total nijimber of students 
(51%) find their school library adequate. Most popular 
student suggestions for improvement include better selection, 
more materials in specific subject areas, more bestsellers and 
improvements everywhere. The Connecticut students and the 
females are most dissatisfied with their school library, and, 
thus, list the most suggestions for its improvement. More 
than three-fourths of the total respondents (77%) favor their 
town libraries over their school libraries. And while 
students have definite opinions about improvements, more 
than three-fourths of the students (77%) do not use the 
library often. Seven of the ten surveyed teachers and all 
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four of the surveyed librarians are at least satisfied with 
their school libraries, although they list suggestions for 
its improvement. All the teachers encourage students to use 
the school library but vary in how they promote library study. 

Only kfo of the total number of students belong to book 
clubs, the most popular being the Book of the Month Club, 
Doubleday Book Club, and Scholastic Book Club. Eight percent 
of the total number of students (nearly all are from 
Connecticut) list school-sponsored book clubs, the most popular 

being the Scholastic Book Club. Nearly all of the students 
state that their schools do not sponsor any book fairs or sales. 

Nearly three-fourths of the total number of students (73%) 
like and learn much in their English class with more Connecticut 
students anl more females preferring them as wall. Most popular 
reasons for students' liking and disliking their English class 
center about the teacher, the materials, the methods of teaching 
and personal bias about interests, English and school. 

However, less than half of the students (^6%) like the 
required books of their English classes. More females and • 
Albertan students approve of the required books. 

Students suggestions in order to make their English class 
better center about better teachers, books and materials; more 
writing, grammar and vocabulary skills; greater personal 
responsibility in handling subject matter and assignments; 
better methods of handling materials; and- better means of 
evaluation 
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The clearest, most evident and cei-tainly most accurate 
deduction con?e;rning these students' favorite books, reading 
materials ^md interests is that high school students do read 
and they read very widely, that no one book or material is 
the favorite of most, and that this uniqueness and varietv 
shows more beautifully how rich and "how well used the current 
reading market is to high school students. 

Top Best Books* 



23 



18 
16 



JAWS 

THE OUTSIDERS 
THE EXORCIST 
HELTER SKELTER 
THE HOBBIT 

ONE FLEW OVER THE CUCKOO 'S 21 

NEST 
THE GODFATHER 
LORD OF THE RINGS 
GONE WITH THE WINE) 
ONCE IS NOT ENOUGH 
TO KELL A MOCKINGBIRD 
THE CATCHER IN TEE RYE 
THE HOLY BIBLE 
SERPIGO 

SLAUGHTERHOUSE FIVE 
ALIVE 

BLESS THE BEASTS AND THE 

CHILDREN 
EAPILLON 
SYBIL 

ALL QUIET ON THE WESTERN 
FRONT 

THE OLD MAN AND THE SEA 
SUNSHINE 
BRIAN'S SONG 
LORD OF THE FLIES 
QB VII 

THE DAY OF THE JACKAL 
EXODUS 
LOVE STORY 
198iJ- 
TRILOGY 
AIRPORT 

THE BERMUDA TRIANGLE 
CHRI3TY 



51 THE CHRYSALIDS 
25 JONATHAN LIVINGSTON SEAGULL 
2ij. MACBETH 
THE OTHER 
A SEPARATE PEACE 
THP.T WAS THEN, THIS IS NOW 
BALL FOUR 5 
CALL OF THE WILD 
DEATH BE NOT PROUD 
DUNE 

A FAREWELL TO ARMS 
15 FLOWERS FOR ALGERNON (CHARLIE) 
lij, GO ASK ALICE 
13 NICHOLAS AND ALEXANDRA 
12 RICH MAN, POOR MAN 

SUMMER OF •ij'2 
11 ZORBA THE GREEK 

THE ADVENTURES OF HUCKLEBERRY k 
FINN 

AGATHA CHRISTIE novels 
BRAVE '^NEW WORLD 
10 THE CRUCIBLE 

DIBS - IN SEARCH OF SELF 
THE GREAT GATS BY 
9 THE HAPPY HOOKER 
8 MR . AND MRS . BO JO JONES 

MRS*. MIKE 
' ONE DAY IN THE LIFE OF IVAN 
7 DENISOVITCH 

2001: A SPACE ODYSSEY 
WEST SIDE STORY 
WUTHERING HEIGHTS 

THE AMBASSADOR " 3 
6 THE ANDROMEDA STRAIN 
BLACK LIKE ME . 
"'S CRADLE 
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Top Best Books* - Continued 



CRY, THE BELOVED COUNTRY 
THE DIARY OF ANNE FRANK 
DR. ZHIVAGO 

EDGAR RICE BURROUGHS tooks 

THE GOOD EARTH 

THE GREAT ESCAPE 

THE HARRAD EXPERIMENT 



I m THIRD 
JANE EYRE 

MY SIDE OF THE MOUNTAIN 

THE REINCARNATION OF PETER PROUD 

THE SCARLET LETTER 

THE STING 

TO SIR WITH LOVE 



Top Worst Books* 



HEART OF DARKNESS 
THE AMBASSADOR 
SHAKESPEARE 
HARLEQUIN ROMANCES 
THE OLD MAN AND THE SEA 
THE CATCHER IN THE RYE 
DEATH OF A SALESMAN 
THE ELECTRIC KOOL-AID ACID TEST 
THE GREAT GATS BY 
AS I LAY DYING 
THE SCARLET LETTER 
THE EXORCIST 
JAWS 

A TALE OF TWO CITIES 
WUTHERING HEIGHTS 
ANIMAL FARM 
BRAVE NEW WORLD 
GO TELL IT ON THE MOUNTAIN 



17 
16 

15 
11 
lb 
9 
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THE SECRET SHARER 

STORY AND STRUCTURE (text) 

A FAREWELL TO ARMS 4 

HAMLET 

THE HARDY BOYS 

I NEVER PROMISED YOU A ROSE 

GARDEN 
LORD OF THE FLIES 
LOVE STORY 

THE PEARL 

BILLY BUDD 3 

THE FISHERMAN AND THE SEA 

GO ASK ALICE 

JULIUS CAESAR 

THE MAYOR OF CASTERBRIDGE 

PRESIDENT FU-MANCHU 

SLEEP 2,3,4 

TO KILL A MOCKINGBIRD 



*Tht :ium):j9rs that follow the took titles indicate 

the nimtor of responses from the total six schools. Book 

titles w'.thoiit numbers take the nimter count from the took 
title above the;,"!. 



